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English at the Shoreditch Park expected standard  

 

Coverage 

 Medium Term Plans for SPaG and 3 weekly overviews are saved in T Drive: Power of Reading: Year group. 

 Year 2-6 follow the 3 weekly cycle. Where a book is taught for more than 3 weeks the cycle is repeated.  

 The 3-week cycle ensures SPaG and handwriting is taught in depth once weekly. It also ensures 3 long writing 

lessons per 3 week cycle, one of which includes the opportunity to deconstruct a genre in greater depth and 

to redraft.  

 The cycle in Year 1 ensures there is 1 long writing task completed every week. 

 Check it, Beat it, Prove it activities link clearly to end of year objectives and children complete 1 of each 

activity every other week. This rotates on a cycle with grammar/ word games at the start of the lesson. 

Productivity 

The following is guidance and it is fair to take into account the size of children’s handwriting and the size of lines in 

the books. Through a summer term long writing task we are aiming for most children to achieve:  

 Year 1 - 1 page  

 Year 2 - 1-2 pages and increasingly using paragraphing 

 KS2 - 1-2 pages using paragraphing 

 

NB. Children identified in pupil progress reviews as making less than expected progress/ SEND may not reach these 

expectations. However, there is the ambition that all children are working towards these.  

Presentation, marking and feedback 

 All books should be marked daily against the success criteria. 

 Teachers use the generic marking key. 

 Teachers use differentiated feedback stickers (symbols) 2-3 times per week. The question is printed on to the 

sticker. 

 Long writing tasks should use SOLO verbs to inform questioning through red pen personalised comments. 

This may also be done through the use of feedback stickers, where appropriate. Year 1 and 2 are more likely 

to use feedback stickers as it may not yet be appropriate to expect children to read and respond to 

personalised comments.  

 Redrafting is marked either against the redrafting key or with personalised feedback linked to the success 

criteria.  

 Reading Albums (KS2) are marked in line with guidance shared by KS2 reading leader. All ‘selfies’ are 

acknowledged with a tick and through marking key. Where children’s selfies need further challenge,  

  M T W Th F 

Wk1 SPaG and 
handwriting 
  

POR approach 
(e.g. Book Talk, 
shared writing, 
drama etc.) 

POR approach 
(e.g. Book Talk, 
shared writing, 
drama etc.) 

Planning for writing 
(story-mapping, box 
up method etc.) 

Writing (specify 
genre) 

Wk2 SPaG and 
handwriting 
  

POR approach 
(e.g. Book Talk, 
shared writing, 
drama etc.) 

Introduction of 
genre for writing 
on day 10 

Planning for writing 
(story-mapping, box 
up method etc.) 

Writing 

Wk 3 Redrafting SPaG and 
handwriting 
  

POR approach 
(e.g. Book Talk, 
shared writing, 
drama etc.) 

Planning for writing 
(story-mapping, box 
up method etc.) 

Writing 
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teachers will add in green pen comments.  Big Picture lessons are taught every two weeks and diagnostically marked with 

red pen questions for children to respond to.  

 Teacher handwriting is in line with end of year expectations for their class. 

 Children awarded ‘pen licences’ join fluently and with the correct joins. All other children write in sharp pencil. 

 Books are covered in tacky back and have correct POR cover. 

 The date is underlined twice in green pen. Success criteria, worksheets and stickers are stuck in neatly on the lines. 

 

Displays 

 Working Walls are clearly identifiable at the front of the classrooms and include support materials linking to spelling, 

punctuation and grammar. These are added to on a weekly basis. 

 Working Walls include whole class shared ideas that reflect the journey through the Power of Reading text e.g. Book 

Talk, collecting words and phrases, shared writing, images, prompts for language features linked to genre etc. These too 

are added to on a weekly basis. 

 Reading Walls display the sentence stems linking to the focus reading strategy e.g. predication, clarifying etc. Displays 

also include the focus stems for reading ‘learning behaviours’. The class text is also displayed alongside new vocabulary 

from the book. 

 Grapheme charts are displayed at the front of every classroom and referred to when teaching spelling and modelling 

shared writing. 
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Guidance for Assessment and Feedback in English 
 

The aim of this guidance is to ensure consistency in assessment and feedback in English across the school. 
 
 

Learning Objectives and Success Criteria 
All work must be dated and contextualised with a clear  
learning objective and success criteria. 
When children are working at self-regulatory level it  
may be appropriate for them to discuss and build the 
success criteria at the start of the lesson with the teacher.  
Marking against the success criteria is highlighted with a  
tick (met), PM (partly met) and left blank (not met).  From  
Year 2 onwards the success criteria should contain two  
columns- one for teacher assessment and one for pupil self-assessment. 
 
 

 
 
 

Generic Marking Keys for KS2 
All teachers should follow these generic marking keys which are stuck into the front of books. This should 
also be enlarged and displayed at the front of classrooms. 

 
 

I can write a list of ingredients in order   

I can use time connectives   

I can organise the steps with num-   

I can write short, clear sentences   
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NB. Reception teachers should introduce the KS1 marking key for children working on Read Write Inc. 
green story books and above.  For full guidance, please see page 42. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Marking Pens 
Teacher marks in red pen. All response work from pupils is written in green pen. 
 
Verbal Feedback 
During the lesson teacher feedback to pupils should focus primarily on relating to the learning objective and 
success criteria. Where verbal feedback is given and an edit is made by the pupil this should always be in green pen. 
It is therefore not necessary to write ‘VF’ in books. 
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What adjectives can you use to 

describe spaghetti? 

Marking Closed Tasks  
Wherever possible children should, led by the teacher, self-mark closed tasks. This should be done in green pen. 
This will include the marking of spellings, closed tasks in grammar (e.g. circle the adverbs in this sentence) and 
punctuation (e.g. correctly punctuate the sentence). Self-marking needs to be checked daily by the teacher. 
      
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
Observations and Recording 
Much of children’s learning will take place through practical tasks and speaking and listening activities (e.g. drama 
and role-play). To capture and comment on this learning the teacher should take a photo and ask the children to 
reflect on the learning that has taken place in the picture. Children must demonstrate  that they can engage with 
the learning through a follow up question which accompanies the photo. 
 

 
 

 
 
 
 

 
End of the day marking expectations 
All books should be marked daily: 

 All books should be marked daily against the success criteria. 
 Teachers use the generic marking key. 
 Teachers use differentiated feedback stickers (symbols) 2-3 times per week. The question is printed on to the 

sticker. 
 Long writing tasks should use SOLO verbs to inform questioning through red pen personalised comments. 

This may also be done through the use of feedback stickers, where appropriate. Year 1 and 2 are more likely 
to use feedback stickers as it may not yet be appropriate to expect children to read and respond to 
personalised comments.  
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This will determine the pitch and focus of the lesson for the following day. Once children’s work has been checked 
the teacher will decide which pupils will need focused intervention and teaching at the beginning of the next lesson 
(5 – 10 minutes).   
 
Year 1- For children in Key Stage 1 who are learning to read and write, the majority of feedback is given orally. In 
addition, teachers may write comments in their books explaining what they are saying as they write.  
 
Children will spend 5-10 minutes at the start of the lesson on a feedback challenge (see examples below).   
The class teacher will ‘catch and intervene’ with the focus group. In Year 1 there will just be two symbols; either a 
star to indicate working with the class teacher or a square to respond to a process level task. This means all children 
working independently at tables will be responding to the same question. Throughout the year this may increase to 
the three levels of feedback.  
 
Years  3, 4, 5 and 6 
Children will spend 5-10 minutes at the start of the lesson on a feedback challenge (see examples below).   
The class teacher will ‘catch and intervene’ with the focus group.  
 
 

Marking Long Writing  
Marking against the success criteria is highlighted with a tick (met), PM (partly met) and left blank (not met). All 
pieces of long writing should be marked in-depth. 
Setting next steps: 

 If a child meets some (process level) of the success criteria the feedback should prompt learners either 
through an example, steps or a reminder. 

 If a child meets all (self-regulatory level) of the success criteria the feedback should give a challenge or self-
assessment. 

 Child acknowledges their next step in green pen. 
 Red pen comments and green pen response questions should be introduced in Year 2 when a child can read 

at age expected level. For most children this will be at some point in Year 2.  
 Children’s green pen responses should be acknowledged and responded to by the teacher. 
 Ensure feedback given is targeted and don’t make too many corrections on a single piece of work. Too many 

corrections will be demotivating and confusing (e.g. marking numerous spelling mistakes in a long writing 
task. This should be noted by the teacher and inform the planning and teaching cycle).  
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Examples of Feedback 

Feedback tasks are written up on the board alongside the marking symbol. Teacher uses a sentence stem 
(where appropriate) to help children structure their responses in green pen in their books. 

 

  Task level 
(Improve- go back and 

re-teach) 
  
  

Process level 
(Consolidate- reminder/ 
steps /another example) 

  
  
  

Self-regulatory level 
(Extend- apply, challenge, 

reason or self-assess) 
 

LO: I am learning to 
punctuate sentences 
with capital letters 
and full stops. 
SC: 
I can use capital 
letters at the start of 
my sentences. 
I can use full stops at 
the end of my 
sentences. 

Pupil omits capital letters 
or full stops or puts them 
in the wrong place. 
  
Teacher will ‘catch and 
intervene’ on the carpet. 
Feedback task: Go and 
work with your teacher. 

Pupil uses a capital letter 
at the start of the 
sentence but omits full 
stops at the end. 
  
Feedback task:  Complete 
these sentences by putting 
the full stops in, to 
separate one sentence 
from another. 

Pupil’s work demonstrates 
they have a high degree of 
proficiency in the task. 
  
Feedback task:  Explain why 
we need to use full stops in 
our writing. 

LO:  I am learning to 
write poems with a 
pattern (theme- a 
train ride). 
SC: 
I can use rhyme. 
I can use words that 
start with the same 
letter (alliteration). 
I can use words that 
sound like their 
meaning 
(onomatopoeia). 
I can correctly 
punctuate my poem. 
  

Pupil may have failed to 
use any alliteration or 
onomatopoeia. 
  
Teacher will ‘catch and 
intervene’ within the 
focus group and re-teach. 
Feedback task: Go and 
work with your teacher. 

Pupil’s work demonstrates 
some understanding of the 
task.  In this case they may 
have used correct 
punctuation throughout 
and used an example of 
alliteration, but not yet 
used onomatopoeia. 
  
Feedback task:  
Onomatopoeia is words 
which sound like their 
meaning. Look back at our 
examples on the working 
wall. Write down all the 
onomatopoeia examples 
you can think of for the 
noise of a train. 

Pupil’s work demonstrates 
they have a high degree of 
proficiency in the task. 
  
Feedback task: Look back at 
your poem. List any examples 
of alliteration and 
onomatopoeia. 
  

LO: I am learning to 
write instructions 
(for making a bird 
feeder). 
SC: I can use 
sequencing 
vocabulary correctly. 
I can put the 
instructions in the 
correct order. 
I can use correct 
punctuation when I 
write my 
instructions. 

Pupil has not used capital 
letters or descriptive 
vocabulary. 
  
Teacher will ‘catch and 
intervene’ with the focus 
group and re-teach. 
Feedback task: Go and 
work with your teacher. 
  

Pupil’s work demonstrates 
some understanding of the 
task.  In this case they 
have used sequencing 
vocabulary and ordered 
the process correctly. They 
are not punctuating their 
sentences with capital 
letters and full stops. 
  
Feedback task: Every new 
sentence needs to start 
with a capital letter. Go 
back and check this is 
done. 

Pupil’s work demonstrates 
they have a high degree of 
proficiency in the task. 
  
Feedback task: Explain what 
would happen if you didn’t 
use sequencing vocabulary in 
your instructions. 
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LO: I am learning to 
write a narrative 
(character profile 
for a wolf). 
SC: 
I can describe my 
character’s 
appearance. 
I can describe my 
character’s 
characteristics. 
I can use full stops 
and capital letters 
accurately. 
I can write 
sentences that make 
sense. 

  Pupil’s work demonstrates 
some understanding of the 
task.  In this case they 
have described their 
character’s characteristics 
and used full stops and 
capital letters correctly but 
some of the sentences 
don’t make sense. 
  
Teacher will ‘catch and 
intervene’ on the carpet. 
Feedback task: Teacher 
uses a couple of sentences 
from the pupil’s writing 
and models how they 
would redraft it to make it 
make sense. 

Pupil’s work demonstrates 
they have a high degree of 
proficiency in the task. 
  
Feedback task: Summarise 
below the important features 
of a writing a character profile. 
  

Example of ppt slide:  
 

 
Check it, Beat it, Prove it 
To develop and evidence mastery across the curriculum teachers will use the evidence in pupil’s books, as well as 
Check it, Beat it and Prove it activities. Each activity will be clearly linked to an end of year objective. Children 
should complete 1 of each activity every other week. 
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Check it 
Check it is a process level question designed to check if pupils can recall knowledge from previous lessons. 

 
 
Beat it 
Beat it is a timed challenge, used to access a pupil’s rapid and accurate recall.  

 

 
Prove it 
Prove it is a self-evaluation task designed to assess a pupil's recall and explanation of previous teaching. 

 

 
 
Redrafting 
Redrafting takes place once every 3 weeks within the POR 3 week cycle. 
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To make the task purposeful and manageable you may:  
Select just one paragraph for redrafting as opposed to the whole piece of writing.  
In year 1 or 2, choose one focus for the redrafting e.g. ‘to ensure you have used appropriate time connectives’ 

and to ‘improve handwriting’.  
 
All pupil books from Y1- Y6 will ensure each redraft has an appropriate redrafting success criteria.  
 
Teachers model to the children how they would take a piece of writing that has been marked  using the redrafting 
code and improve it. They then give time for the children to redraft the marked parts of their writing.  

 

To then mark a redraft teachers are expected to: 
 Give a red pen comment stating how successful they have been with their re-drafting 
 Give red pen feedback linked to LO and SC either: 

 Example 
 Steps 
 Reminder 
 Challenge 

Teacher will finally respond to the GPR with an acknowledgement. 
 

Handwriting Feedback 
Marking should be timely and relevant. Teaching staff should give immediate feedback during handwriting lessons, 
modelling correct formation and joins in pupil’s books before giving an opportunity for the pupil to practise. 
Teacher handwriting in pupil’s books is expected to follow the Penpals Sassoon font at the end of year expectations 
for their year group. We expect all staff to work towards using the school font as consistently as possible (see 
Handwriting Policy).  
 

Presentation Guidance for English 
 All sheets of paper to be stuck in on the lines. 
 Learning feedback ‘star, square or circle’ to be printed on a sticker and stuck into book (see below). 
 Materials chosen for drawings or paintings must be of a high quality e.g. charcoal, chalks, watercolours, 

drawing pencils. No felt tips. 
 Paper for drawing/ painting on should be of high quality. 

 
Example of page layout: 
 

   

I can redraft my writing to… 

Make edits linked to the success 
criteria (specify-  e.g. use direct speech) 

  

Edit my spelling errors   

Proof read to check it makes sense   

Improve my handwriting   
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Example of Working Walls for Power of Reading 
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Day Focus 
of 
lesson 

  

Check it, 
beat it, 
prove it/
grammar 
games 

Power of Reading - Activities Recording/ 
Resources 

Day 1 Book 
talk 
  

Check it: 
Commas 
to embed 
clauses 

Reading, book talk 
Learning Objectives: 
I am learning to infer a character's feelings, actions and motives. 
(London Eye Mysteries) 
S.C. 
I know what inference means 
I can make inferences about a character 
I can write notes about a character (feeling, action) 
I can explain why a character feels this way 
Read chapter 12 Another Fine Mess. Have the top half of p. 92 
enlarged for the class to see. In small groups, children roleplay the 
emotions described, then choose an expression for others to guess. 
Children continue this code writing descriptions on post-its for the 
WW. 
Read chapter 13 The Eye of the Hurricane. 
How is Aunt Gloria feeling? 
Children walk around the classroom as Aunt Gloria looking for Salim. 
Teacher speaks. Freeze frames. Children describe their emotions. 
Teacher scribes. 
Share vocabulary ideas from these activities and demonstrate how to 
select and enhance descriptions for precision and effect. 
Children create their own Word Banks of powerful vocabulary 
describing how Aunt Gloria feels, to be used over the week around a 
picture. 

Whole class 
book talk. 
  
Record on 
WW. 
  
Photograph 
the WW 
and add to 
books. 
  
Children's 
word banks 
in their 
books. 

Day 2 Shared 
writing 

Grammar 
Game: 
2 minute 
game to 
rhyme 
words 

Reading, book talk, shared writing 
Learning Objectives: 
I am learning to unpick the features of a poem 
S.C. 
I understand the meaning of rhyme 
I can choose rhyming words 
I can underline features of poem 
Give children a poem with an unusual structure – e.g. Pantoum – how 
does it work? Children to annotate rhyme and repeating lines. 
Put up several children's word banks on the WB (at different levels) 
and model magpie-ing vocabulary and phrases. Children add to their 
Word Banks. 
Using all children's Word Banks through modelled and shared 
approaches, compose a class poem, selecting and sequencing words 
and phrases, from the perspective of Gloria, drawing on her emotions 
of loss and sadness at Salim’s disappearance. 
Encourage children to work with you to improve language choices and 
enhance descriptions. And to tell teacher how the poem should be 
structured from their annotations. 

Modelled-
shared  
poem for 
working 
wall and 
stuck in 
books. 
  
Annotated 
poem. 
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Day 3 Writing  
(presentin
g) 

Beat it: 
Spellin
g of 
cious, 
suffix 
words 

Independent writing 
Learning Objectives: 
I am learning to write a poem (London Eye Mystery) 
S.C. 
I  can choose accurate vocabulary 
I can apply my bank of rhyming words 
I can re-read my poem to check for changes 
I can make necessary changes 
Children work in guided groups or independently to write their own poems based on the 
whole class example. Encourage children to edit and extend their writing. 
Share poems at the end of the lesson. 

Day 4 Grammar/
SPAG 

Expand
ed 
Noun 
Phrases 

SPAG 
Learning Objective 
I am learning to use expanded noun phrases to describe 
S.C. 
I can choose accurate vocabulary 

Day 5 Book talk - 
discussion 

Prove 
it: 
Speech 
Punctu
ation 

Book Talk 
Learning Objectives: 
I am learning to participate in discussions about fictional events. 
S.C. 
I can  form opinions about an event 
I can use inferences to support my opinion 
I can use the text to justify my views 
Read chapter 14 - Eight Theories up to p. 105 'Salim emerged from the pod hiding beneath 
somebody else’s clothes.' Ask children to work in pairs to discuss each of the eight theories 
and order them from most to least likely. Join pairs together and ask each new group of four 
children to revisit the theories and agree the top three theories. Expect each group to 
articulate reasons for their choices. You may want to model this before giving the children 
time to record their choices and reasons in their reading journals. As a class, vote for the 
most convincing theories and expect children to give reasons for their voting choices. Finish 
reading this chapter to find out what Kat thinks. 
Before the next session read chapters 15 - Infinity, 16 -  Cloud Cover and 17 -  Lightening 
Strikes. 

Day 6 
and 7 
  

Book talk – 
story 
mapping 
  
  
  
  

Gramm
ar 
Game: 
Allitera
te This! 

Story Mapping: 
Learning Objective: 
I am learning to use story mapping to embed a story (London Eye Mystery) 
S.C. 
I understand the key events 
I can order the key events chronologically 
I can make notes against the key events 
In pairs ask the children to identify the key events so far. For example: letter from Gloria, Gloria 
and Salim arrive, visit to London Eye and disappearance, inspector visit, finding Salim’s camera, 
etc.. Set a challenge: for the children to prioritise five key events and justify their choices and allow 
children time to work together to prioritise the most important events. Encourage children to 
explain and give reasons for their annotations and opinions using the text to support them. Model 
how to create a story map of these events. 
Note the story map scaffold or format used here needs to be suitable for children to re -use it 
when they write their own stories  i.e. it would be better if it contained all the elements we want 
them to reproduce (something like: setting-characters > new situation occurs > mystery happens > 
characters must work to solve mystery > resolution) 
Class story mapping on day one individual day two. 
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Day 8 SPAG Figurative 
Language 

Learning Objective: 
I am learning to use figurative language to describe (simile and 
metaphor) 
S.C. 
I know what a simile is 
I know what a metaphor is 
I know the difference between a simile and metaphor 
I can use a simile 
I can use a metaphor 

Recorded in 
books. 

Day 9 Book talk – 
planning 
character 
description 

Grammar 
Game 
  
Describe 
this! 

Character Description Planning 
Learning Objectives: 
I am learning to plan a detailed character description 
S.C. 
I can use bullet points to plan 
I can make notes about the character’s actions 
I can make notes about the character’s feelings 
I can list descriptive vocabulary 
Read up to page 176. Stop just before you reach the code. 
Ask the children to work with a partner to discuss and make a note of 
possible words which could have been on the jacket. 
Read to end of chapter 24. Discuss what Ted might do next: will he be 
brave enough to find this man on his own if it involves lying? Expect 
children to articulate their responses, justifying their answers using 
the text. 
Read chapter 25 The TV Crew and discuss the questions on p. 204: 
o Was this the right thing to do? 
o What if mum found the note and didn’t believe it? 
o What if I didn’t find Kat in Earl’s Court Exhibition Centre? 
o What if I didn’t find Earl’s Court at all? 
o What if I didn’t even make it to our local underground station? 
Add any new insights into Ted’s character to the role on wall. For 
example: developments in his character; his increased bravery and 
confidence in his drive to find his cousin; his ability to know when to 
tell a white lie. Add these thoughts to WW. 
Discuss plan for the character description of Ted. 
Model doing this as a class. 
Children to create own plans. 

  
WW 
reflections. 
  
Planning 
Sheet to be 
completed 
and added to 
books 
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Day 10 Writing a 
character 
description 

Fronted 
Adverbi
als 

Shared writing and independent writing: 
Learning Objectives: 
I can write a detailed character description (Ted London Eye 
Mystery) 
S.C. 
I can use appropriate vocabulary to describe a character 
I can describe the character’s actions 
I can use connectives to extend my sentences 
I can use a range of different openers (fronted adverbials) 
Through shared approaches, support the children in writing a 
character study of Ted. Using the knowledge they have drawn 
from reading and interacting with the text, devise a suitable 
structure for the study. For example: general information, 
personality, likes and dislikes, hopes and fears. Through modelled 
and shared writing, draft a character study, focusing on our 
knowledge of Ted from the text. Demonstrate how to use a range 
of devices to build cohesion within and across paragraphs, 
selecting and using appropriate grammar and vocabulary and 
using a range of sentence types to make meaning clear. Support 
children to proof-read character studies and make changes 
where appropriate. Support them to check their work and share 
with response partners to edit and improve their work against 
success criteria. 
  
Before the next session, read chapters 26-28, to the point where 
the children have spoken to the security man but what he said 
doesn’t add up. Kat and Ted form a team to find the truth. 

  

Day 11 Planning Ordering 
event 
game 

Story Planning: 
I am learning to plan a narrative (London Eye Mystery) 
S.C. 
I can use bullet points to add notes 
I can sequence event logically 
I can include key events 
I can include key phrases 
Children to create a shared plan of the story box by box, this to 
be added to W.W. to support modelled writing during the 
week. 
Children to independently plan their own versions of the 
London Eye Mystery Story. 

  

Day 13 Writing N/A Writing a narrative/ Shared Writing 
LO: I am to write a narrative  (London Eye Mysteries) 
S.C. 
I can sequence events logically 
I can use a range of openers (time connectives) 
I can use a range of conjunctions to extend my sentences 
I can use paragraphs accurately 
I can bring events to a suitable close 
I can use my narrative checklist 

Long Write 
in English 
Books 
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Day 
14 

Editing   Learning Objective: 
I am learning to edit a narrative (Peer Assessment) 
S.C. 
I know the author holds the pen 
I can offer changes to a partner 
I can make changes against the S.C. 
I can improve my writing 
I can check spelling with a dictionary 
Author holds the Pen. 
One book at a time. 
Author writes a positive red pen comment against LO and SC. 
Extension question written using SOLO verbs from class room wall. 

Green 
Pen 
editing 
in 
books 

Day 
15 

Redrafting   LO: I am learning to redraft a narrative  
 
 
 
 
 
 
 
 
 
 
 
 
Edit and publish.  

  

I can redraft my writing to… 

Make edits linked to the 
success criteria (specify-  
e.g. use direct speech) 

  

Edit my spelling errors   

Proof read to check it 
makes sense 

  

Improve my handwriting   
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Guidance for ‘Hot’ and ‘Cold’ Tasks 

‘Hot’ and ‘Cold’ tasks are being implemented to support the assessment and target setting process, within English for teachers 

at Shoreditch Park Primary School. This idea is being adapted from ‘Talk 4 Writing’ and will allow children real clarity over see-

ing progression with their own writing over a 3 week PoR approach. This process will take place once each half term. 

What changes will there be to planning and marking? 

Planning: 

 A day for ‘cold’ task at the beginning of a three week cycle will need to be added and two days for ‘hot’ task planning and 

writing. These will both need to be included on the normal PoR cycle overview. 

Marking: 

Cold (light blue paper) – The cold task does not need to be marked, however teachers should read each piece of writing to set 

individual and class English targets to be met, ideally during the next three week cycle. These targets will be taken from the 

Target Tracker document in the front of the children’s books. 

Hot (light orange) - The hot task will be stuck in books with the child’s name and date written clearly, with Assessment written 

at the top of the paper. This will be marked diagnostically by the teacher as this will be in books. 

How will it work? 

Cold 

Everyone’s next cycle will focus upon Narrative. Therefore, this will be the focus genre for the cold task. However, the write 

must be in the context of the book you’re focussing on during the next cycle. 

For Example: Year 6 focus is upon a 3rd Person Narrative, set in the context of War. Therefore this would be the context of the 

write. 

Minimal input should be given  to the children as it is ‘cold’ (the idea being that potentially you could assess from a cold task 

later in the Year as children recall the different areas of the genre after they have revisited them a few times.) 

So, the first 15 minutes of the lesson would involve a discussion around the genre explaining that they will be writing a narra-

tive – in the 3rd person – set in the context of War.  

Ask children to think about everything they know a narrative should include. Explain to them you would love them to show off 

with their writing. Reminding them of any current targets they may have within that area. 

Give the children then 45 minutes to write ‘Cold’ 

Hot 

The hot task will focus on the same genre. You will have worked up towards this within your 3 week PoR cycle, children will 

have even written a narrative based upon the book that you have been reading. 

This will therefore, be the third time they have written a full narrative within a three week cycle. 

However this ‘hot’ task is an assessment and should be different to the Narrative written in class. 

E.g.  

Narrative in Class: 3rd Person Narrative, about a young boy growing up in WW1. 

Hot Task Narrative: 3rd Person Narrative, about a soldier fighting in WW1.  

So, the genre is the same the context is slightly different. 

Planning:  

15 Minute Whole Class 

45 Minutes Independent  

Write: 

1 hour 
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Differentiated S.C. and Guidance 

Clear 4 Way differentiated S.C. 

Further Ways to show differentiated approaches to S.C. 
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Showing greater depth within S.C. 

Other differentiated approaches 
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SET 1 SET 2 SET 3 

Sound Rhyme Sound Rhyme Sound Rhyme 
m Maisie, mountain, mountain ay May I Play? ea Cup of tea 

a Round the apple, down the leaf ee What can you see? oi Spoil the boy 

s Slither down the snake igh Fly high a-e Make a cake 

d 
Round his bottom, up his tall neck and down to 
his feet 

ow Blow the snow i-e Nice smile 

t Down the tower, across the tower oo Poo at the zoo o-e Phone home 

i Down the body, dot for the head oo Look at a book u-e Huge brute 

n Down Nobby, over his net ar Start the car aw Yawn at dawn 

p Down the plait and over the pirate's face or Shut the door are Care and Share 

g Round her face, down her hair and give her a curl air That's not fair ur Nurse with a purse 

o All around the orange ir Whirl and Twirl er A better letter 

c Curl around the caterpillar ou Shout it out ow Brown cow 

k Down the kangaroo's body, tail and leg oy Toy for a boy ai Snail in the rain 

u 
Down and under, up to the top and draw the   
puddle 

    oa Goat in a boat 

b Down the laces, to the heel, round the toe     ew Chew and stew 

f Down the stem and draw the leaves     ire Fire fire 

e Lift off the top and scoop out the egg     ear Hear with your ear 

l   Down the long leg     ure Sure it's pure 

h Down the head to the hooves and over his back         

sh 
Slither down the snake, then down the horse's 
head to the hooves and over his back 

        

r Down his back and then curl over his arm         

j Down his body, curl and dot         

v Down a wing, up a wing         

y Down a horn, up a horn and under his head         

w Down, up, down, up         

th 
Down the tower, across the tower, then down the 
horse's head to the hooves and over his back 

        

z Zig-zag-zig         

ch 
Curl around the caterpillar, then down the horse's 
head to the hooves and over his back 

        

q 
Round her head, past her earrings and down her 
hair 

        

x Down the arm and leg and repeat the other side         

ng A thing on a string         

nk I think I stink         

Order of  Sounds  

Children are taught set 1 sounds from the first few weeks in 

the Autumn term of Reception. Children begin set 2 sounds 

when they progress to green books and set 3 sounds when 

they start pink books.  
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Phonics Groupings  
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Phonics Groupings  
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Lesson Timetables  
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Lesson Timetables  
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All resources for each text can be found on Oxford Owl.  
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Example Read Write Inc. Working Walls 

Blue pocket charts contain green, red and 

challenge words linked to the book. The teacher 

should also  add any other tricky vocabulary.  

Tables and teaching areas are set up to include: 

 Grapheme charts at the front of the 

classroom (post-it notes added for ‘new’ 

sounds). 

 Props and resources linked to storybook. 

 Linked texts. 

 Green words cards . 

 Red words cards . 

 Alien words. 

 Fred the Frog. 

 Grapheme chart is at the front of the 

teaching space. 

 New sounds are identified and added to 

the grapheme chart with a post-it note. 

 Red Words are added to the ‘Red Word 

Wall’ as these are taught. 
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Phonics Reading Progression   
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Progress Expectations  
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Assessment, Support and Tutoring  

We are determined that all pupils will learn to read, regardless of their background, needs or abilities. All 

pupils, including the spotlight children who are the weakest readers, must make sufficient progress, which 

is supported through daily tutoring. Children’s decoding skills are assessed each half term so that children 

continue to access a group appropriate for their reading ability.  

 

What is the purpose tutoring?  

Tutoring supports early readers, so all children learn to read the first time they are taught. The Reading 

Leader supports teachers and TAs teaching the lowest progress groups to ensure they are teaching Read 

Write Inc. to the highest standard. 

 

 What are children taught during tutoring sessions? 

 Children practise the same Speed Sounds and read the same Ditty/Storybook that they have been taught 

during their RWI group session.  

 

The Reading Leader supports teachers to be expert phonics teachers. Teachers receive an initial phonics 

training, then supported through planning meetings, modelled lessons and practice 

sessions.  

Phonics Home Reading  

 

Each week children  will bring home two books. The first book will be a Read Write Inc. Book Bag Book.  Chil-
dren will be able to read this story with confidence as it contains the sounds they have focused on at school.  A 
new book will be sent home each week.  Teachers will also set phonics homework on Google Classroom by 
sharing Speed Sounds lessons. This is an opportunity for children to consolidate the sounds they’ve be taught 
at school, so they can read them effortlessly.  

 

The second book is from the class book corner or library. This book is to expose children to vocabulary  they 
can’t yet read for themselves and should be read by an adult, not the child. This book is not suitable for the 
child’s reading ability, and asking children to read this may discourage them as it will be too difficult. Learning 
to read is about listening and understanding as well as working out what is printed on the page. Through hear-
ing stories, children are exposed to a wide range of words. This helps them build their vocabulary and improve 
their understanding. 
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EXAMPLE OF Destination Reader Medium Term Plan 
 

Wk. Focus Lesson Objectives (foci) Assessment 
(Fundamentals) 

Green – 
comprehension 

Orange/Red – Being 
a reader 

Blue – Word reading 

Recording 
and 

assessment 

1 Learning 
behaviours/ 
Reading 
preferences 

To support and actively listen to others. 
To discuss and explain our ideas. 
To take responsibility for our own and our 
group’s learning. 

Participates in discussion about books taking 
turns and listening to others’ views. 
Reads a range of texts including poems and play
-scripts 
  

Introduce 
reading 
albums to 
children. 
Complete 
reading 
preferences. 

2 Prediction – 
introduce 
core text 

To predict using the book cover. To predict what might happen based on details 
stated and implied. 

2x Selfie 
1X iSpy obs 
(diagnostic 
comments 
linked to the 
‘indicators’) 

To predict (character) from illustrations. 

To predict what might happen based on 
details stated and implied. 

To predict what might happen based on 
wider experiences. 

3 Prediction – 
introduce 
core text 

To predict using the book cover. To predict what might happen based on details 
stated and implied. 

1x Selfie 
1x iSpy obs 
1x Big Picture 
(see sample 
q’s in 
guidance 
booklet) 

To predict (character) from illustrations. 
To predict what might happen based on 
details stated and implied. 
To predict what might happen based on 
wider experiences. 

4 Asking 
Questions 

To ask retrieval questions. *Asks questions to clarify. 
*Checks the text makes sense by discussing 
their understanding. 
  

2x Selfie 
1X iSpy obs 

To know what ‘open questions’ are. 
(Sorting stems) 
To ask ‘open questions’ to explore the 
meaning of the text. 
To answer questions using Point, Evidence 
and Explain. 

5 Asking 
Questions 

To ask retrieval questions. *Asks questions to clarify. 
*Checks the text makes sense by discussing 
their understanding. 
  

1x Selfie 
1x iSpy obs 
1x Big Picture 

To know what ‘open questions’ are. 
(Sorting stems) 
To ask ‘open questions’ to explore the 
meaning of the text. 
To answer questions using Point, Evidence 
and Explain. 

6 Clarifying 
Use core 
text 

To read unknown words and phrases using 
a variety of strategies. 
(Create toolkit) 

*Checks the text makes sense by discussing their 
understanding. 
*To ask questions to clarify. 
 *Word-reading objectives including decoding, 
applying knowledge of prefixes and suffixes, 
using dictionaries and explaining new 
vocabulary. 
*Reads for different purposes, engaging with 
books structured in different ways. 

2x Selfie 
1X iSpy obs 

To check the text makes sense by 
discussing their understanding. 
To explain the meaning of words in context. 
(Vocabulary wall) 
To use dictionaries to check the meaning of 
unfamiliar words. 

7 Clarifying 
Use non-
fiction 
relating to 
topic 

To read unknown words and phrases using 
a variety of strategies. 
(Create toolkit) 

*Checks the text makes sense by discussing their 
understanding. 
*To ask questions to clarify. 
 *Word-reading objectives including decoding, 
applying knowledge of prefixes and suffixes, 
using dictionaries and explaining new 
vocabulary. 
*Reads for different purposes, engaging with 
books structured in different ways. 

1x Selfie 
1x iSpy obs 
1x Big Picture 
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Example of Reading (Destination Reader) Working Walls 

Display the focus reading strategy and the sentence 

stems at the front of the Reading Wall. Refer to the 

stems and use them when you model during the 

whole class teaching input. 

Display all the reading strategies at the front of the 

Reading Wall. Refer to these as you model the 

strategy in the whole class teaching input and when 

children apply these in their reading throughout the 

lesson. 

Display the Destination Reader text at the front of 

your Reading Wall. Next to this, write up any new 

vocabulary and definitions. 
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Reading Albums- Guidance for Marking and Presentation 

Selfie 

 

 

 

 

 

 

 

 

 

iSpy 

4-5 children per week. To be tracked on iSpy tracking street. This way the whole class should have an iSpy every 

half term.  

Teachers/TA’s to take iSpy’s in all other lessons to be added to reading albums. E.g. in Lit when they make a 

prediction or inference or in Topic when they use learning behaviours.  

These will be done on a post it note with the date, iSpy logo and skill being learnt.  

 

 

 

 

 

Big Picture  

 

 

 

 

 

 

 

 

Template saved on T:drive – to be used for each Big Picture lesson to ensure consistency in presentation. 

Week 1 Selfie iSpy Selfie 

Week 2 Selfie iSpy Big Picture 

3.6.16        Inferring  

I think the character Clare is kind and accepting as 

she does not laugh at Tom when he tells the class 

about the lion but instead tries to help by showing 

him pictures of different lions.  
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Marking 

All work acknowledged using KS2 marking key – to be stuck at front of book.  

All selfies acknowledged with a tick and through marking key. Where children’s selfies need further challenge 

teachers will add in green pen and children respond in red pen.  

Big Picture diagnostically marked with red pen questions for children to respond to. Teacher to edit big pictures to 

link to types of questions used in summative assessment to prepare children for them and make them common 

place.  

Response time: at the start of Big Picture and iSpy lessons.  
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Class Book Corner Expectations 

FS Book Corner Checklist 

 

Is the area clearly signed as Book Corner? Does it look inviting?   

Is there a celebration of your class author? E.g. Julia Donaldson   

Are there photos of authors linked to Core Texts? 
Eric Carle 
Trish Cooke 
Julia Donaldson 
Etc. 

  

Is there art work by the children linked to the Core Texts? 
  

  

Are there photos of the children using the Book Corner with accompanying prompts? 
  

  

Are books clearly labelled? 
Are all book boxes clearly labelled in an appropriate font and with a matching image/ photo? 
Core Texts 
Fairy Tales 
Non-fiction books 
Animal Stories 
Stories from other cultures 
Read Write Inc. Books 

  

Are there props linked to the Core Texts for current week and/or previous familiar Core Texts? 
Opportunities for re-telling stories with 
puppets/ costumes/ masks/ props/ story-maps and sequencing/ interactive resources 
  

  

Are there soft toys for children to share stories with?    

Is the area clearly signed as Book Corner? Does it look inviting?   

Are there photos of authors linked to Core Texts? 
  

  

Are there books published by the children in the book corner? 
Literacy work bound together 
Topic work 

  

Are books clearly labelled? 
Are all book boxes clearly labelled? 
Core Texts 
Fiction books 
Non-fiction books 
Poetry 
Picture books 
Chapter books 

  

Is there an opportunity to recommend books and do book reviews? 
Recommend books to each other or teacher 

  

Is there a class author display? 
  

  

Is it clear who the class librarians are who monitor keeping it neat and tidy? 
  

  

Is there a clear system in place for borrowing or returning books (one each for free readers/ 
levelled readers) 
Name: 
Date: 
Book title/ level: 
Returned: 

  

KS1/2 Book Corner Checklist 
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Examples of Class Book Corners  

 

 

Books are well ordered and 

include: 

 Picture books 

 Novels 

 Poetry 

 Newspapers/ magazines 

 Fiction and non-fiction 

 Levelled home reader 

books (organised in line 

with progressions steps 

for reading) 

 

Book Corners are vibrant, attractive and well 

organised. 
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 Collection of levelled home reading books 

ordered in their box in their colour bands 

 Collection of books linked to class author 

 Collection of books linked to ASPIRE 

 Opportunities for 

children to 

interact with the 

environment and 

with their peers. 

 Books/ work from 

the children added 

to the Book 

Corner. 

 Class librarians 

identified and 

displayed. 

 System in place for 

recording, the 

borrowing and 

returning of books- one 

for free readers and 

one for levelled 

readers. 



41 

Home Reading expectations 

Children should have the opportunity to change their reading books at least once per week: 

 

 

  Free Reader Levelled Reader 

Nursery From class book corner Encourage parents to buy phonics sound 
cards set 1 

Reception From class book corner Encourage parents to buy phonics sound 
cards set 2 and 3 
Ditties and RWI Books 

KS1 From class book corner RWI Book Bag Book and colour banded home 
reading book for children who access Destina-
tion Reader. 

KS2 Library  Colour banded home reading book 
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Handwriting and Pen licenses 

Use of pencils and pens 

Children across the whole school write in pencil from Reception onwards. When a child demonstrates they can join 

consistently and accurately in pencil (in line with the Penpals scheme of work) they are awarded a pen license. Pen 

licenses are awarded in Friday assemblies and children are given a certificate and a handwriting pen. Names of 

children who hold a pen license should be displayed on the class working wall.  

 

 

 

 

 

 

 

 

 

 

 

Penpals Sassoon Font  

The official Penpals handwriting font is on all school computers. It can be found in Microsoft Word under ‘Sassoon 

penpals font’- see screenshot below. This resource (for displays and ppts) is a useful model to pupils of the correct 

letter formation expected in their year group. 
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Progression Map 

English Progression of Skills Year 1 

Spoken Language 

 listen and respond appropriately to adults and their peers 

 ask relevant questions to extend their understanding and 
knowledge 

 use relevant strategies to build their vocabulary articulate and 
justify answers, arguments and opinions 

 give well-structured descriptions, explanations and narratives 

 maintain attention and participate actively in collaborative 
conversations, staying on topic and initiating and responding 
to comments 

 use spoken language to develop understanding through     
speculating, hypothesising, imagining and exploring ideas 

 speak audibly and fluently with an increasing command of 
Standard English 

 participate in discussions, presentations, performances, role 
play and debates gain, maintain and monitor the interest of 
the listener(s) 

 consider different viewpoints, attending to and building on 
contributions of others 

 select and use appropriate registers for effective                 
communication 

Text Types 

Fiction 

 Retell 

 Character        
description 

 Setting              
description  

 Alternative ending  

 Tourist guide 

 Diary entry 

 Postcard 

  

Non-Fiction 

 Letter  

 fact file 

 Writing               
instructions  

 Newspaper report 

 Advertisement  

  

  

Poetry 

 Acrostic Poems (the 
sea) 

 Shape/ Calligrams 
Poem using                   
onomatopoeia  

 Riddles 

Vocabulary, Grammar and Punctuation 

 understand how words can combine to make sentences 

 use the conjunction ‘and’ to link words and join clauses 

 separate words with spaces 

 begin to use capital letters, full stops, question marks and 
exclamation marks to demarcate sentences 

  use capital letters for names of people, places and the days of 
the week 

 use a capital letter for the personal pronoun I 

 use the word ‘because’ to explain 

 use time words to aid sequencing (to be formally introduced 
as time adverbs through grammar work in year 3) 

  

Terminology: letter, capital letter, word, singular, plural,       
sentence, punctuation, full stop, question mark, exclamation 
mark 

Spelling 

 spell words containing the 40+ phonemes taught 

 spell the days of the week 

 spell common exception words 

 name letters of the alphabet in order 

 use letter names to distinguish between alternative spellings of same 
sound 

 use regular plural noun suffixes –s or –es 

 add suffixes to verbs where no change is needed in the spelling of root 
words 

 know how the prefix un– changes the meaning of verbs and adjectives 

Handwriting 

 sit correctly at a table, holding a pencil comfortably and correctly 

 form lower-case letters in the correct direction, starting and finishing 
in the right place using Read Write Inc. sayings 

 form capital letters: 

 Straight line: E F H I L T 

 Straight and slant line: A K M N V W X Y Z 

 Straight and curly line: B D G J P Q R U 

 Curly line: C S O 

 understand which letters belong to which handwriting ‘families’: 

 long ladder (l, I, t, u, j, y) 

 one-armed robot (r, b, n, h, m, p) 

 curly caterpillar (c, a, d, o, g, q and s, e, f) 

 zig-zag (z, v, w, x) 
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   Word Reading 

 apply phonic knowledge and skills as the route to decode 
words 

 respond speedily with the correct sound to graphemes (letters 
or groups of letters) for all 40+ phonemes, including, where 
applicable, alternative sounds for graphemes 

 read accurately by blending sounds in unfamiliar words     
containing GPCs that have been taught 

 read common exception words, noting unusual                   
correspondences between spelling and sound and where 
these occur in the word 

 read words containing taught GPCs and –s, –es, –ing, –ed, –er 
and –est endings 

 read other words of more than one syllable that contain 
taught GPCs 

 read words with contractions, and understand that the    
apostrophe represents the omitted letter(s) 

 read books aloud, accurately that are consistent with their 
developing phonic knowledge and that do not require them to 
use other strategies to work out words 

 reread these books to build up their fluency and confidence in 
word reading. 

Reading comprehension 

 Develop pleasure in reading, motivation to read, vocabulary 
and understanding. 

 listen to and discuss a wide range of poems, stories and non-
fiction at a level beyond that at which they can read           
independently 

 link what they read or hear to their own experiences 

 become very familiar with key stories, fairy stories and       
traditional tales, retelling them and considering their particu-
lar characteristics 

 recognise and join in with predictable phrases 

 learn to appreciate rhymes and poems 

 to recite rhymes and poems by heart 

 discuss word meanings, linking new meanings to those      
already known 

 develop understanding by drawing on what they already know 
or on background information and vocabulary provided by the 
teacher 

 check that the text makes sense to them as they read and 
correcting inaccurate reading discuss the significance of the 
title and events 

 make inferences on the basis of what is being said and done 

 predict what might happen on the basis of what has been 
read so far 

 participate in discussion about what is read to them, taking 
turns and listening to what others say 

 explain clearly their understanding of what is read to them 

  

             Writing: Composition, Cohesion and Effect Planning 

 say out loud what they are going to write about 

 independently choose what to write about 

 orally rehearse, plan and develop own imaginative ideas for settings 
and characters in stories, using ideas from reading for some incidents 
and events 

 begin to plan stories with a simple structure: beginning/middle/end 

 assemble information on a subject e.g. food, pets 

Drafting and writing Narrative 

 compose a sentence orally before writing it 

 write stories by sequencing sentences to form short narratives 

 use time words to aid sequencing and organise events 

 re-tell/imitate familiar stories and recounts events; include main 
events in sequence, focusing on who is in the event, where events take 
place and what happens in each event 

 include story language and sentence patterns e.g. one day, suddenly 

 continue and uses a repeating pattern 

 list words and phrases to describe details of first hand experiences 
using senses 

 make some choices of appropriate vocabulary 

 act out stories and portrays characters and their motives 

Poetry 

 continue and use a repeating pattern in poetry writing 

Non-narrative 

 sequence sentences to write simple non-fiction text types linked to 
topics of interest/study or to personal experience 

 begin to make some choices of appropriate vocabulary (e.g. defensive, 
wooden castle as opposed to haunted, spooky castle) 

 use simple features correctly e.g. greeting in a letter, numbers in a list 

Proof-reading, editing and evaluating 

 discuss what they have written with the teacher or other pupils 

 re-read what they have written to check that it makes sense and 
attempts to edit for sense. 

Presenting 

 read aloud their writing clearly enough to be heard by peers and 
teacher 
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English Progression of Skills Year 2 

Spoken Language 

 listen and respond appropriately to adults and their peers 

 ask relevant questions to extend their understanding and 
knowledge 

 use relevant strategies to build their vocabulary articulate and 
justify answers, arguments and opinions 

 give well-structured descriptions, explanations and narratives 

 maintain attention and participate actively in collaborative 
conversations, staying on topic and initiating and responding 
to comments 

 use spoken language to develop understanding through     
speculating, hypothesising, imagining and exploring ideas 

 speak audibly and fluently with an increasing command of 
Standard English 

 participate in discussions, presentations, performances, role 
play and debates gain, maintain and monitor the interest of 
the listener(s) 

 consider different viewpoints, attending to and building on 
contributions of others 

 select and use appropriate registers for effective                   
communication 

   

Text Types 

Fiction 

 Narrative Retell 

 Letter (in role) 

 Diary entry 

 Character      
description 

 Setting         
description  

 Introduction to 
a narrative 

   

  

Non-Fiction 

 Newspaper 
article 

 Wanted poster 

 Information 
leaflet  

 Instructions   

 Script 

 Biography 

 Persuasive  
flyer/leaflet 

 Letter of advice 

 Explanation 
Text 

  

  

Poetry 

 Onomatopoeia 
Repetition 

 Diamantes 

 Haikus 

 Free Verse. 

  

Vocabulary, Grammar and Punctuation 

 form nouns using suffixes (–ness, –er) and by compounding 
e.g. snowman 

 form adjectives using suffixes such as –ful, –less 

 use suffixes –er, –est,–ly to turn adjectives into adverbs 

 use conjunctions for subordination (when, if, that, because) 
and co-ordination (or, and, but) use expanded noun phrases 
for description and specification, e.g the blue butterfly, plain 
flour, the man in the moon 

 understand how the grammatical patterns in a sentence     
indicate its function as a statement, question, exclamation or 
command 

 use present tense/ past tense consistently throughout writing 

 use the progressive form of verbs in the present and past 
tense to mark actions in progress, e.g. she is drumming, he 
was shouting 

 use capital letters, full stops, question marks and exclamation 
marks to demarcate sentences 

 use commas to separate items in a list 

 use apostrophes to mark where letters are missing in spelling 
and to mark singular possession in nouns, e.g. the girl’s name 

  

Terminology: noun, noun phrase, adjective, adverb, verb,      
statement, question, exclamation, command, compound, suffix, 
past tense, present tense, apostrophe, comma  

Spelling 

 segmenting spoken words into phonemes and representing 
these by graphemes, spelling many correctly 

 learning new ways of spelling phonemes for which 1 or more 
spellings are already known, and learn some words with each 
spelling 

 add –ing, -ed, -er, -est 

 add ‘-es’ to nouns and verbs ending in ‘y’ 

 add suffixes: -ful, -less, -ly, -ment, -ness 

 homophones (there/ their/ they’re, to/too/two, here/hear) 

 learn to spell words with contracted forms 

 learn how to use the possessive apostrophe (singular nouns) 

Handwriting 

 form lower-case letters of the correct size relative to one 
another 

 start using some of the diagonal and horizontal strokes    
needed to join letters (starting with digraphs) and understand 
which letters, when adjacent to one another, are best left 
unjoined 

 write capital letters of the correct size, orientation and       
relationship to one another and to lower-case letters 

 use spacing between words that reflects the size of the letters 
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  Word Reading 

 continue to apply phonic knowledge and skills as the route to 
decode words until automatic decoding has become embedded 
and reading is fluent 

 read accurately by blending the sounds in words that contain 
the graphemes taught so far, especially recognising alternative 
sounds for graphemes 

 read accurately words of two or more syllables that contain the 
same graphemes as above 

 read words containing common suffixes 

 read further common exception words, noting unusual         
correspondence between spelling and sound and where these 
occur in the word 

 read most words quickly and accurately, without overt sound-
ing and blending, when they have been frequently encountered 

 read aloud books closely matched to their improving phonic 
knowledge, sounding out unfamiliar words accurately,         
automatically and without undue hesitation 

 reread these books to build up their fluency and confidence in 
word reading 

Reading Comprehension 

 Develop pleasure in reading, motivation to read, vocabulary 
and understanding. 

 listen to, discuss and express views about a wide range of  
contemporary and classic poetry, stories and non-fiction at a 
level beyond that at which they can read independently 

 discuss the sequence of events in books and how items of 
information are related 

 become increasingly familiar with and retelling a wider range 
of stories, fairy stories and traditional tales 

 being introduced to non-fiction books that are structured in 
different ways 

 recognising simple recurring literary language in stories and 
poetry 

 discussing and clarifying the meanings of words, linking new 
meanings to known vocabulary discussing their favourite 
words and phrases 

 continuing to build up a repertoire of poems learnt by heart, 
appreciating these and reciting some, with appropriate      
intonation to make the meaning clear 

 develop understanding by drawing on what they already know 
or on background information and vocabulary provided by the 
teacher 

 checking that the text makes sense to them as they read, and 
correcting inaccurate reading 

 making inferences on the basis of what is being said and done 

 answering and asking questions 

 predicting what might happen on the basis of what has been 
read so far 

 participate in discussion about books, poems and other works 
that are read to them and those that they can read for     
themselves, taking turns and listening to what others say ex-
plain and discuss their understanding of books, poems and 
other material, both those that they listen to and those that 
they read for themselves  

 Writing: Composition, Cohesion and Effect Drafting and Writing 

 Develop positive attitudes to and stamina for writing by 
writing narratives about personal experiences and those of 
others (real and fictional), writing about real events, writing 
poetry and writing for different purposes. 

Planning 

 consider what they are going to write before beginning by: 

 planning or saying out loud what they are going to 
write about o encapsulating what they want to say, 
sentence by sentence 

 writing down ideas and/or key words, including new 
vocabulary 

 plan own story with a logical sequence of events 

 assemble information on a subject 

Narratives 

 imitate or adapt familiar stories about familiar characters 

 write own story, grouping complete sentences together to tell 
each part 

 select appropriate words/phrases and include relevant details 
that sustain the reader/listener’s interest, justifying choices 

 explore characters’ feelings and situations, using role play and 
improvisation 

 use some formal story language 

 maintain consistency in tense 

 write some dialogue (no expectation of speech punctuation) 

 suggest viewpoint with brief comments or questions on     
actions or situations 

Poetry 

 choose words carefully for effect in poetry, e.g. use of          
alliteration 

 write poems following a modelled style 

Non-narrative 

 write simple information texts incorporating labelled pictures 
and diagrams and use language appropriate to the text type 

 use some features of the given form maintaining consistency 
in purpose and tense 

 suggest viewpoint with brief comments or questions on      
actions or situations 

Proof-reading, editing and evaluating 

 make simple additions, revisions and corrections to writing by: 

 proof-reading to check for errors in spelling, grammar 
and punctuation 

 evaluating writing with the teacher and other pupils 

 re-reading to check writing makes sense and that verbs 
to indicate time are used correctly and consistently 

Presenting 

 read aloud what has been written with appropriate intonation 
to make the meaning clear  
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English Progression of Skills Year 3 

Spoken Language 

 listen and respond appropriately to adults and their peers 

 ask relevant questions to extend their understanding and 
knowledge 

 use relevant strategies to build their vocabulary articulate and 
justify answers, arguments and opinions 

 give well-structured descriptions, explanations and narratives 

 maintain attention and participate actively in collaborative    
conversations, staying on topic and initiating and responding to 
comments 

 use spoken language to develop understanding through        
speculating, hypothesising, imagining and exploring ideas 

 speak audibly and fluently with an increasing command of 
Standard English 

 participate in discussions, presentations, performances, role 
play and debates gain, maintain and monitor the interest of the 
listener(s) 

 consider different viewpoints, attending to and building on    
contributions of others 

 select and use appropriate registers for effective communication 

  

Text Types 

Fiction 

 Setting           
description 

 Character       
Description 

 1st person      
Narrative (Retell 

 Diary entry 

 Character      
Description 

 Dialogue        
between two 
characters 

 3rd person      
Narratives 

 1st person       
Narratives with 
dialogue 

  

Non-Fiction 

 Non-Chronological 
Reports 

 Explanation text 
about how       
volcanoes erupt. 

 Persuasive Writing 

 Biography 

 Instructions 

 Discursive Writing 

  

  

Poetry 

 Clerihews 

 Limericks 

 Free Verse    
Poetry 

  

Vocabulary, Grammar and Punctuation 

 form nouns using a range of prefixes, e.g. super–, anti–, auto– 

 use ‘a’ or ‘an’ according to whether the next word begins with a 
consonant or a vowel, e.g. a rock, an open box 

 understand word families based on common words, showing 
how words are related in form and meaning, e.g. solve, solution 

 express time, place and cause using conjunctions, e.g. when, 
before, after, while, so, because, adverbs, e.g. then, next, soon, 
therefore, or prepositions, e.g. before, after, during, in, because 
of 

 understand paragraphs as a way to group related material 

 understand how headings and sub-headings aid presentation 

 use present perfect form of verbs instead of the simple past, e.g. 
‘He has gone out to play’ contrasted with ‘He went out to play’ 

 begin to use inverted commas to punctuate direct speech 

  

Terminology: preposition, conjunction, word family, prefix, clause, 
subordinate clause, direct speech, consonant, consonant letter, 
vowel, vowel letter, inverted commas (Formally introduce time  
adverbs (rather than time words) 

  

Spelling 

 add prefixes dis-, mis-, re-, sub-, tele-, super-, auto- 

 add suffix ‘-ly’ with root words ending in ‘le’ and ‘ic’ 

 spell homophones 

  

Handwriting 

 use the diagonal and horizontal strokes that are needed to join 
letters and understand which letters, when adjacent to one       
another, are best left unjoined 

 increase the legibility, consistency and quality of their handwriting 
(for example, by ensuring that the downstrokes of letters are     
parallel and equidistant; that lines of writing are spaced sufficiently 
so that the ascenders and descenders of letters do not touch)  
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 Word Reading 

 apply their growing knowledge of root words, prefixes and 
suffixes (etymology and morphology), both to read aloud 
and to understand the meaning of new words they meet 
read further exception words, noting the unusual              
correspondences between spelling and sound, and where 
these occur in the word 

Reading Comprehension 

 Develop positive attitudes to reading, and an understanding 
of what they read. 

 discuss a wide range of fiction, poetry, plays, non-fiction and 
reference books or textbooks read books that are structured 
in different ways and read for a range of purposes 

 use dictionaries to check the meaning of words that they 
have read 

 increase their familiarity with a wide range of books,       
including fairy stories, myths and legends, and retelling 
some of these orally 

 identify themes and conventions in a wide range of books 

 prepare poems and play scripts to read aloud and to per-
form, showing understanding through intonation, tone,  
volume and action 

 discuss words and phrases that capture the reader’s interest 
and imagination 

 recognise some different forms of poetry In books read  
independently: 

 check that the text makes sense to them, discussing their 
understanding and explaining the meaning of words in   
context 

 ask questions to improve their understanding of a text 

 draw inferences such as inferring characters' feelings, 
thoughts and motives from their actions, and justify         
inferences with evidence 

 predict what might happen from details stated and implied 

 identify main ideas drawn from more than 1 paragraph and 
summarise these 

 identify how language, structure, and presentation           
contribute to meaning 

 retrieve and record information from non-fiction 

 participate in discussion about both books that are read to 
them and those they can read for themselves, taking turns 
and listening to what others say 

  

Writing: Composition, Cohesion and Effect 

 Write in a range of genres/forms, taking account of different audiences 
and purposes. 

Planning 

 compose and rehearse sentences orally, using a range of sentence 
structures 

 rehearse dialogue 

 discuss and record ideas 

 identify key features in similar texts (structure, vocabulary and      
grammar) 

 make decisions about how the plot will develop 

Drafting and writing Narrative 

 create settings, characters and plot 

 identify a clear structure for the story (opening, dilemma, resolution, 
ending) 

 write an effective ending for a story 

 organise paragraphs around a theme 

 use range of sentence structures 

 begin to use figurative language 

 use some detail in the description of setting or characters’ feelings or 
motives 

 use dialogue to reveal detail about character/ move the narrative   
forward 

 attempt to adopt a viewpoint 

 imitate authorial techniques gathered from reading narrative 

Poetry 

 write poems using the features of poetic forms studied 

Non-narrative 

 use simple organisational devices in non-narrative material, e.g.    
headings 

 make notes from several sources of information and turn them into 
sentences 

 group information, often moving from general to more specific detail 

 begin to use paragraphs to group related materials 

 use organisational devices to aid conciseness, e.g. numbered lists or 
headings 

 attempt to adopt a viewpoint 

 imitate authorial techniques gathered from reading 

 select and use formal and informal styles and vocabulary appropriate 
to the purpose/reading 

Proof-reading, editing and evaluating 

 proof-read for spelling and punctuation errors 

 evaluate and edit by proposing changes to vocabulary to improve   
consistency, showing awareness of the reader 

 evaluate and edit by assessing the effectiveness of their own and    
other’s writing and suggesting improvements 

Presenting 

 read aloud own writing, to a group or the whole class, using               
appropriate intonation and controlling the volume so that the meaning 
is clear 
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English Progression of Skills Year 4 
Spoken Language 

 listen and respond appropriately to adults and their peers 

 ask relevant questions to extend their understanding and 
knowledge 

 use relevant strategies to build their vocabulary articulate and 
justify answers, arguments and opinions 

 give well-structured descriptions, explanations and narratives 

 maintain attention and participate actively in collaborative        
conversations, staying on topic and initiating and responding to 
comments 

 use spoken language to develop understanding through           
speculating, hypothesising, imagining and exploring ideas 

 speak audibly and fluently with an increasing command of      
Standard English 

 participate in discussions, presentations, performances, role play 
and debates gain, maintain and monitor the interest of the       
listener(s) 

 consider different viewpoints, attending to and building on      
contributions of others 

 select and use appropriate registers for effective communication 

 

Text Types 
Fiction 

 Diary Entry 

 Descriptive 
Writing - Setting 

 Retell 

 Descriptive 
Writing - Wolf 

 Setting            
description 

 Narrative - 1st 
Person 

 Diary Entry 

 Setting            
description 

 Narrative – 3rd 
Person 

  

  

  

  

  

Non-Fiction 

 Discursive text 

 Persuasive Writing 

 Formal letter 

 Newspaper        
report 

 Non chronological 
report 

 Information Text 

 Instructional leaflet 

 

  

  

  

  

Poetry 

 Kenning Po-
ems 

 Tetractys 

 Free Verse. 

  

Vocabulary, Grammar and Punctuation 

 understand the grammatical difference between plural and      
possessive –s 

 use Standard English forms for verb inflections instead of local 
spoken forms, e.g. we were instead of we was, or I did instead of I 
done 

 expand noun phrases by adding modifying adjectives, nouns and 
preposition phrases (e.g. the teacher expanded to: the strict maths 
teacher with curly hair) 

 use fronted adverbials, e.g. Later that day, I heard the bad news. 

 use paragraphs to organise ideas around a theme 

 choose appropriate pronoun or noun within and across sentences 
to aid cohesion and avoid repetition 

 use inverted commas and other punctuation to indicate direct 
speech, e.g. a comma after the reporting clause; end punctuation 
within inverted commas: The conductor shouted, “Sit down!” 

 use apostrophes to mark plural possession, e.g. the girl’s name, 
the girls’ names 

 use commas after fronted adverbials 

  

Terminology: determiner, pronoun, possessive pronoun, adverbial 

  

Spelling 

 spell words with endings sounding like –sion, -cian, -tion, -ssion ü 

add prefixes ‘in-‘, ‘il-‘, ‘im-‘ and ‘ir-‘ 

 add prefixes ‘anti-’ and ‘inter-‘ 

 add suffixes beginning with vowel letters to words of more than 
one syllable (‘-ing’, ‘-er’, ‘-en’, ‘-ed’) 

 add suffixes ‘-ous’, ‘-ly’ to words ending in ‘y’, ‘le’ and ‘ic’ 

 use possessive apostrophe with plurals 

 spell homophones 

  

Handwriting 

 use the diagonal and horizontal strokes that are needed to join 
letters and understand which letters, when adjacent to one      
another, are best left unjoined 

 increase the legibility, consistency and quality of their handwriting 
(for example, by ensuring that the down strokes of letters are    
parallel and equidistant; that lines of writing are spaced 
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  Word Reading 

 apply their growing knowledge of root words, prefixes and 
suffixes (etymology and morphology), both to read aloud and 
to understand the meaning of new words they meet 

 read further exception words, noting the unusual                  
correspondences between spelling and sound, and where these 
occur in the word 

 Reading Comprehension Develop 

 positive attitudes to reading, and an understanding of what 
they read. 

 discuss a wide range of fiction, poetry, plays, non-fiction and 
reference books or textbooks read books that are structured in 
different ways and read for a range of purposes 

 use dictionaries to check the meaning of words that they have 
read 

 increase their familiarity with a wide range of books, including 
fairy stories, myths and legends, and retelling some of these 
orally 

 identify themes and conventions in a wide range of books 

 prepare poems and play scripts to read aloud and to perform, 
showing understanding through intonation, tone, volume and 
action 

 discuss words and phrases that capture the reader’s interest 
and imagination 

 recognise some different forms of poetry In books read      
independently: 

 check that the text makes sense to them, discussing their    
understanding and explaining the meaning of words in context 

 ask questions to improve their understanding of a text 

 draw inferences such as inferring characters' feelings, thoughts 
and motives from their actions, and justify inferences with   
evidence 

 predict what might happen from details stated and implied 

 identify main ideas drawn from more than 1 paragraph and 
summarise these 

 identify how language, structure, and presentation contribute 
to meaning 

 retrieve and record information from non-fiction 

 participate in discussion about both books that are read to 
them and those they can read for themselves, taking turns and 
listening to what others say 

  

  

  

Writing: Composition, Cohesion and Effect 

 Write in a range of genres/forms, taking account of different         
audiences and purposes. 

Planning 

 compose and rehearse sentences orally, varying sentence structures 

 rehearse dialogue 

 discuss and record ideas 

 identify key features in similar texts (structure, vocabulary and     
grammar) 

Drafting and writing Narrative 

 create settings, characters and plot 

 sequence events clearly to show how one event leads to another 
using appropriate grammatical structures and vocabulary 

 use paragraphs shift to indicate a change in setting, character, time 
(rather than simply reflecting stages in planning) 

 use Standard English forms for verb inflections instead of local     
spoken forms, e.g. we were instead of we/was, or I did instead of I 
done 

 include descriptive detail and make writing more vivid using specific 
nouns, adjectives, expanded noun phrases and figurative language 
(similes, metaphors) 

 describe characters in such a way to provoke a particular feeling in 
the reader, e.g. sympathy or dislike 

 develop mood and atmosphere using a range of vocabulary and    
dialogue between characters 

 include details expressed in ways that engage the reader 

 use techniques to get the reader on side (address them to engage or 
influence) 

 imitate authorial techniques gathered from the reading of narrative 
texts 

Poetry 

 write poems imitating poetic structures studied 

 include details expressed in ways that engage the reader 

Non-narrative 

 use simple organisational devices in non-narrative material, e.g.     
sub-headings 

 organise or categorise information based on notes from several 
sources 

 use paragraphs to organise ideas around a theme 

 imitate authorial techniques gathered from reading 

 use techniques to get the reader on side (address them to engage or 
persuade) 

Proof-reading, editing and evaluating 

 proof-read for spelling and punctuation errors 

 evaluate and edit by proposing changes to grammar and vocabulary 
to improve consistency, including the accurate use of pronouns in 
sentences 

 evaluate and edit by assessing the effectiveness of their own and 
other’s writing and suggesting improvements 

Presenting 

 read aloud own writing, to a group or the whole class, using          
appropriate intonation and controlling the volume so that the mean-
ing is clear 
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English Progression of Skills Year 5 
Spoken Language 

 listen and respond appropriately to adults and their peers 

 ask relevant questions to extend their understanding and 

knowledge 

 use relevant strategies to build their vocabulary articulate and 

justify answers, arguments and opinions 

 give well-structured descriptions, explanations and narratives 

 maintain attention and participate actively in collaborative    

conversations, staying on topic and initiating and responding to 

comments 

 use spoken language to develop understanding through        

speculating, hypothesising, imagining and exploring ideas 

 speak audibly and fluently with an increasing command of  

Standard English 

 participate in discussions, presentations, performances, role play 

and debates gain, maintain and monitor the interest of the    

listener(s) 

 consider different viewpoints, attending to and building on    

contributions of others 

 select and use appropriate registers for effective communication 

  

Text Types 

  

Fiction 

 Recount (letters) 

 Recount (diary 

entries) 

 Play script 

 Descriptive 

Writing 

 Poetry in a range 

of forms 

 Reflective1st 

person narra-

tives 

 Diary/Journal 

Entries 

(Ongoing) 

 Alternate Ending 

Narrative 

 3rd Person     

Narrative 

 Non-Fiction 

 Writing in role 

 Character and 

setting descriptions 

 Newspaper report 

 Non- Chronological 

Reports 

 Letter writing 

 Bookmaking 

 Persuasive poster 

 Instructional 

writing 

 Police Report 

 Newspaper Report 

 Television News 

speech 

 Argument 

  

Poetry 

 Haikus/

Senryus; 

 Renga; 

 Free Verse. 

  

Vocabulary, Grammar and Punctuation 

 convert nouns or adjectives into verbs using suffixes, e.g. –ate; –

ise; –ify 

 understand verb prefixes, e.g. dis–, de–, mis–, over– and re– 

 use relative clauses beginning with who, which, where, when, 

whose, that, or an omitted relative pronoun 

 indicate degrees of possibility using adverbs, e.g. perhaps,   

surely, or modal verbs, e.g. might, should, will, must 

 use devices to build cohesion within a paragraph, e.g. then, 

after that, this, firstly ü link ideas across paragraphs using    

adverbials of time, e.g. later, place, e.g. nearby, and number, 

e.g. secondly, or tense choices, e.g. he had seen her before 

 use brackets, dashes or commas to indicate parenthesis 

 use commas to clarify meaning or avoid ambiguity 

  

Terminology: modal verb, relative pronoun, relative clause,       

parenthesis, bracket, dash, cohesion, ambiguity 

  

  

Spelling 

 spell words with the letter string ‘ough’ 

 spell words ending in ‘-able’/ ‘-ably’ and ‘-ible’/‘-ibly’ 

 spell homophones ü spell words with ‘silent’ letters 

 use spelling journals for etymology 

 use a dictionary to support learning word roots, derivations and 

spelling patterns 

 use strategies at the point of writing: using etymological/     

morphological strategies for spelling 

  

Handwriting 

 write legibly, fluently and with increasing speed by choosing 

which shape of a letter to use when given choices and deciding 

whether or not to join specific letters 

 choose the writing implement that is best suited for a task 
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  Word Reading 

 apply their growing knowledge of root words, prefixes and 
suffixes (morphology and etymology), both to read aloud 
and to understand the meaning of new words that they 
meet. 

Reading Comprehension 

 Maintain positive attitudes to reading and an                  
understanding of what they read. 

 read and discuss an increasingly wide range of fiction,    
poetry, plays, non-fiction and reference books or textbooks 

 read books that are structured in different ways 

 read for a range of purposes 

 increase their familiarity with a wide range of books,     
including myths, legends and traditional stories, modern 
fiction, fiction from our literary heritage, and books from 
other cultures and traditions 

 recommend books that they have read to their peers,    
giving reasons for their choices 

  identify and discuss themes and conventions in and across 
a wide range of writing 

  make comparisons within and across books 

 learn a wider range of poetry by heart 

 prepare poems and plays to read aloud and to perform, 
showing understanding through intonation, tone and     
volume so that the meaning is clear to an audience 

 check that the book makes sense to them, discussing their 
understanding and exploring the meaning of words in    
context 

 ask questions to improve their understanding 

 draw inferences such as inferring characters' feelings, 
thoughts and motives from their actions, and justify      
inferences with evidence 

 predict what might happen from details stated and implied 

 summarise the main ideas drawn from more than one  
paragraph, identifying key details that support the main 
ideas 

 identify how language, structure and presentation         
contribute to meaning 

 discuss and evaluate how authors use language, including 
figurative language, considering the impact on the reader 

 distinguish between statements of fact and opinion 

 retrieve, record and present information from non-fiction 

 participate in discussions about books that are read to 
them and those they can read for themselves, building on 
their own and others’ ideas and challenging views          
courteously  explain and discuss their understanding of 
what they have read, including through formal presenta-
tions and debates, maintaining a focus on the topic and 
using notes where necessary 

 provide reasoned justifications for their views 

  

  Writing: Composition, Cohesion and Effect 

 Write in a range of genres/forms, taking account of different audiences 

and purposes. Planning 

 identify the audience for and purpose of the writing, selecting the    

appropriate form and using similar writing as models for their own 

 note and develop initial ideas, drawing on reading and research where 

necessary 

 consider how authors have developed characters and settings in what 

pupils have read, listened to or seen performed 
Drafting and writing Narrative 

 précis longer passages 

 use wide range of devices to build cohesion within and across            

paragraphs 

 experiment with form in narrative writing e.g. flashbacks, alternative 

perspectives 

 vary openings and endings in narrative e.g. use of dialogue, cliff hangers 

 select appropriate grammar and vocabulary, understanding how such 

choices can change and enhance meaning 

 vary pace of writing (different sentence lengths, moving between     

dialogue and reported speech, verb strings) 

 use expressive and figurative language 

 make use of structures that do not reflect spoken language 

 develop some aspects of characterisation through what characters say 

and do 

 describe setting, characters and atmosphere 

 integrate dialogue to convey character and advance the action 

 maintain style (appropriate to form, subject or audience) to sustain 

interest 

 consider and evaluate different viewpoints (own and others’/biased and 

balanced) 
Poetry 

 use expressive and figurative language 

 experiment with writing poetry using different forms 
Non-narrative 

 use organisational and presentational devices to structure text and guide 

reader 

 construct appropriate introductions and conclusions 

 maintain style (appropriate to form, subject or audience) to sustain    

interest 

 develop ideas logically 

 use features of a range of text types independently 

 consider and evaluate different viewpoints (own and others’) 
Proof-reading, editing and evaluating 

 evaluate and edit by being able to: 

 assess the effectiveness of their own and other’s writing 

 propose changes to vocabulary, grammar and punctuation to enhance 

effects and clarify meaning 

 ensure the consistent and correct use of tense throughout a piece of 

writing 

 ensure correct subject/verb agreement for singular/plural, distinguish 

between language of speech and writing and choose the appropriate 

register 

 proof-read for spelling and punctuation errors 
Presenting 

 perform own compositions, using appropriate intonation, volume and 

movement so that meaning is clear 



53 

English Progression of Skills Year 6 

Spoken Language 

 listen and respond appropriately to adults and their peers 

 ask relevant questions to extend their understanding and 
knowledge 

 use relevant strategies to build their vocabulary articulate and 
justify answers, arguments and opinions 

 give well-structured descriptions, explanations and narratives 

 maintain attention and participate actively in collaborative      
conversations, staying on topic and initiating and responding to 
comments 

 use spoken language to develop understanding through         
speculating, hypothesising, imagining and exploring ideas 

 speak audibly and fluently with an increasing command of    
Standard English 

 participate in discussions, presentations, performances, role play 
and debates gain, maintain and monitor the interest of the     
listener(s) 

 consider different viewpoints, attending to and building on      
contributions of others 

 select and use appropriate registers for effective communication 

Text Types 

Fiction 

 Diary Entry 

 Comparative 
Setting           
Description 

 Character      
Description 

 Narrative 

 Setting            
Description 

 Mini – Write 
Narrative (Y5) 

 Traditional Tales 
Narrative (from 
other cultures) 

  

  

  

  

 

Non-Fiction 

 Recount 
(biography) – 
Shackleton’s life 

 Persuasive 
Writing 

 Non-
Chronological 
Report 

 Newspaper   
Reports 

 Explanation Text 

 Playscripts 

 Newspaper   
reports 

 Discursive 
Writing –       
Migrants 

 Persuasive Letter 
to local MP 

 Formal Letter 

 Discursive 
Writing –       
Deforestation 

Poetry 

 Ottava Rima; 

 Iambic            
Pentameter (in 
the context of 
reading Shake-
speare); 

 Free Verse:  
Antarctic 

  

  

Vocabulary, Grammar and Punctuation 

 understand the difference between vocabulary typical of         
informal speech and vocabulary appropriate for formal speech 
and writing 

 understand how words are related by meaning as synonyms and 
antonyms 

 understand how use of the passive effects the presentation of 
information in a sentence  link ideas across paragraphs using a 
wider range of cohesive devices: repetition of a word or phrase, 
grammatical connections 

 understand layout devices (headings, sub-heading, columns, 
bullets, tables) 

 use a semi-colon, colon or dash to mark the boundary between 
independent clauses 

 use colons to introduce a list and use semi-colons within lists 

 use bullet points to list information 

 understand how hyphens can be used to avoid ambiguity [for 
example, man eating shark versus man-eating shark, or recover 
versus re-cover] 

  

Terminology: subject, object, active, passive, synonym, antonym, 
ellipsis, hyphen, colon, semi-colon, bullet points 

   

  

  

  

  

Spelling 

 add suffixes beginning with vowels to words ending in ‘-fer’ 

 spell words with endings that sound like /ʃəs/ spelt ‘-cious’ or ‘-
tious’ 

 spell words ending ‘-cial’ and ‘-tial’ 

 spell words ending in ‘ant’, ‘-ance and ‘-ancy’ 

 spell words ending ‘-ent’, ‘-ence’ and ‘-ency’ 

Handwriting 

 write legibly, fluently and with increasing speed by choosing 
which shape of a letter to use when given choices and deciding 
whether or not to join specific letters 

 choose the writing implement that is best suited for a task 
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 Word Reading 

 apply their growing knowledge of root words, prefixes and 
suffixes (morphology and etymology), both to read aloud 
and to understand the meaning of new words that they 
meet. 

Reading Comprehension 

 Maintain positive attitudes to reading and an understanding 
of what they read. 

 read and discuss an increasingly wide range of fiction,     
poetry, plays, non-fiction and reference books or textbooks 

 read books that are structured in different ways 

 read for a range of purposes 

 increase their familiarity with a wide range of books,       
including myths, legends and traditional stories, modern 
fiction, fiction from our literary heritage, and books from 
other cultures and traditions 

 recommend books that they have read to their peers, giving 
reasons for their choices identify and discuss themes and 
conventions in and across a wide range of writing 

 make comparisons within and across books 

 learn a wider range of poetry by heart 

 prepare poems and plays to read aloud and to perform, 
showing understanding through intonation, tone and      
volume so that the meaning is clear to an audience 

 check that the book makes sense to them, discussing their 
understanding and exploring the meaning of words in     
context 

 ask questions to improve their understanding 

 draw inferences such as inferring characters' feelings, 
thoughts and motives from their actions, and justify         
inferences with evidence 

 predict what might happen from details stated and implied 

 summarise the main ideas drawn from more than one    
paragraph, identifying key details that support the main 
ideas 

 identify how language, structure and presentation           
contribute to meaning 

 discuss and evaluate how authors use language, including 
figurative language, considering the impact on the reader 

 distinguish between statements of fact and opinion 

 retrieve, record and present information from non-fiction 

 participate in discussions about books that are read to them 
and those they can read for themselves, building on their 
own and others’ ideas and challenging views courteously 

 explain and discuss their understanding of what they have 
read, including through formal presentations and debates, 
maintaining a focus on the topic and using notes where   
necessary provide reasoned justifications for their views 

  

  

  

 Writing: Composition, Cohesion and Effect 

 Write in a range of genres/forms, taking account of different audiences and 
purposes 

Planning 

 identify the audience for and purpose of the writing, selecting the          
appropriate form and using similar writing as models for their own 

 note and develop initial ideas, drawing on reading and research where   
necessary 

 consider how authors have developed characters and settings 

 maintain a clear focus when selecting content to plan quickly and effectively 
Drafting and writing Narrative 

 précis longer passages 

 use a wide range of devices to build cohesion within and across paragraphs 

 show flexibility in the use of narrative e.g. ability to experiment with story 
opening 

 write a well-structured opening and appropriate ending 

 understand the difference between vocabulary typical of informal speech 
and vocabulary appropriate for formal speech and writing 

 select appropriate grammar and vocabulary, understanding how such  
choices can change and enhance meaning 

 create vivid imagery through expressive and figurative language consistent 
with mood/atmosphere and develop these images throughout a narrative 

 describe setting, characters and atmosphere 

 integrate dialogue to convey character and advance the action 

 maintain interest for the reader through varied devices, structures and 
features 

 develop points of view and 'authorial voice' e.g. asides to reader 
Poetry 

 create vivid imagery through expressive and figurative language consistent 

with mood/atmosphere and develop these images throughout a poem 

 make appropriate use of structure in poetry, according to chosen form e.g. 
rhythmic or syllable patterns taking account of different audiences and 
purposes 

Non-narrative 

 use organisational and presentational devices to structure text and guide 
reader 

 write well-structured introductions and appropriate conclusions 

 use paragraphs purposefully to clearly structure main ideas across the text 

 maintain interest for the reader through varied devices, structures and  
features 

 choose appropriate presentational features to organise information and aid 
understanding develop points of view and 'authorial voice', e.g. viewpoints 
in discursive texts 

 move between standard and non-standard forms of English appropriately 

 choose register (formal/informal, personal/impersonal) appropriately and 
for effect 

Proof-reading, editing and evaluating 

 evaluate and edit by being able to: 

 assess the effectiveness of their own and other’s writing 

 propose changes to vocabulary, grammar and punctuation to enhance 
effects and clarify meaning 

 ensure the consistent and correct use of tense throughout a piece of writing 

 ensure correct subject/verb agreement for singular/plural, distinguish    
between language of speech and writing and choose the appropriate       
register 

 proof-read for spelling and punctuation errors 
Presenting 

 perform own compositions, using appropriate intonation, volume and   
movement so that meaning is clear 



55 

YEAR 1 
Using a Power 
of Reading 
Teaching   
Sequence to 
Create an 
English      
Curriculum 

   

 
Biscuit Bear – Mini Grey 
Puffin Book of fantastic 
  
  
  
  

 

 
Harry and the Bucketful of 
dinosaurs – 
Beegu - 
Literacy Shed Writing 
Moderation Stimulus- 
Week 4 

    

 
Puffin Book of fantastic 
Poems 
The Elves and the Shoe-
maker – Paul Galdone 
  

   
  

   
Traction Man – 
The Snail and the Whale - 
  
Literacy Shed Writing Modera-
tion Stimulus- Week 4 

  

 
The Jolly Postman - 
The Black Hat - 
  
  

  

 
The Lonely Beast - Chris 
Judge 
  

Main Book 
Theme 

Biscuit Bear: 
Here’s a little poem: 

Harry and the Bucketful of 
Dinosaurs: 
Beegu: 

Puffin Book of fantastic 
Poems 
The Elves and the Shoe-
maker – Traditional Tales 

The Snail and the Whale: 
Traction Man: 

The Jolly Postman: Picture 
Book with rhyme 
The Black Hat: Literacy Shed 
(Animation) 

The lonely Beast: Extended 
Picture book 
One Night far from Here:  
Extended Picture book 

Link to Main 
NC Area of 
Learning 

DT: 
Cooking 

History:  
Dinosaurs 
Science:  
Seasons  

Science:  
Materials 
  

Art and Design: 
  
History:  
Toys 

Science:  
Plants 
  

Geography: 
Contrasting environments, 
oceans and lands 
Science: Animal Habitats 

ASPIRE Links Resilience, Achieving 
Aisha 
Inclusivity and friendship, 
Inclusive Izeyah 

Being imaginative, Proud 
Pinar 

Developing empathy, 
Respectful Roderick 
Friendship and loyalty, 
Inclusive Izeyah 

 Self-awareness and bravery, 
Self-Aware Samuel 
  

Questioning what is right and 
wrong, Enquiring Ebony 
  

Friendship and kindness, 
Inclusive Izeyah 
Research and questioning, 
Enquiring Ebony 

Reading:    
Experience, 
Knowledge, 
Skills and  
Strategies 
(Links to RWI 
and DR) 
  

 apply phonic 
knowledge and skills as 
the route to decode 
words 

 Develop pleasure in 
reading 

 predict what might 
happen on the basis of 
what has been read so 

  
  
  

 Develop pleasure in 
reading and motivation 
to read. 

 recognise and join in 
with predictable 
phrases 

 become very familiar 
with key stories, fairy 
stories and traditional 
tales, retelling them 
and considering their 
particular             
characteristics 

 make inferences on the 
basis of what is being 
said and done 

 read books aloud, accu-
rately that are consistent 
with their developing 
phonic knowledge 

 Develop pleasure in 
reading, and motivation to 
read 

 Become very familiar with 
key stories, fairy stories 
and traditional tales, 

 Make inferences on the 
basis of what is being said 

  
  
  

 Develop pleasure in 
reading, motivation to 
read, vocabulary and 
understanding. 

 Read books aloud, 
accurately that are 
consistent with their 
developing phonic 
knowledge and that do 
not require them to use 
other strategies to work 
out words 

National  
Curriculum 
Vocabulary, 
Grammar, 
Punctuation 
(and Spelling) 

  

 separate words with 

spaces 
 begin to use capital 

letters, full stops,   
question marks and 
exclamation marks to 
demarcate sentences 

 learn to appreciate 

rhymes and poems 
 compose a sentence 

orally before writing it 
 discuss what they have 

written with the teacher 
or other pupils 

 Use time words to aid 

sequencing (to be 
formally introduced as 
time adverbs (First, Next, 
Finally) 

 understand how words 

can combine to make 
sentences 

 use capital letters for 

names of people, 
places and the days of 
the week 

 use a capital letter for 

the personal pronoun I 
 sequence sentences to 

write simple              
non-fiction text types 
linked to topics of 
interest/study or to 
personal experience 

 use the word ‘because’ 

to explain 
 write stories by  

sequencing sentences 
to form short 

 continue and use a 

repeating pattern in 
poetry writing 

 list words and phrases 

to describe details of 
first hand experiences 
using senses 

 re-tell/imitate familiar 

stories and recounts 
events; include main 
events in sequence 

 re-read what they have 

written to check that it 
makes sense 

 Use time words more 

accurately to aid        
sequencing (to be formally 
introduced as time adverbs 
(First, Next, Finally) 

 Include story language 

and sentence patterns 
e.g. one day, suddenly 

 re-read what they have 

written to check that it 
makes sense and 
attempts to edit for sense 

 Use time words    

accurately to aid 
sequencing (to be 
formally     introduced 
as time adverbs (First, 
Next, Finally) 

 include story language 

and sentence patterns 
e.g. one day, suddenly 

Language 
Competency: 
through    
reading, 
talk and 
writing. 
(Links to Oracy) 
  

 listen to and discuss 
poems, stories 

 learn to appreciate 
rhymes and poems 

 taking turns and listening 
to what others say 

 Book Talk discussion of 
text answering questions 

 Show proof of listening 

 Develop my vocabulary 

 make some choices of 
appropriate vocabulary 
(fiction) 

 listen to and discuss 
poems, stories     
independently 

 participate in discus-
sion about what is read 
to them, taking turns 
and listening to what 
others say 

 Book Talk discussion of 
text developing own 
questions 

 Begin to use talking 
roles in group      
discussion 

 
  
  

 act out stories and 
portrays characters and 
their motives 

 to recite rhymes and 
poems by heart 

 begin to make some 
choices of appropriate 
vocabulary (e.g. 
defensive, wooden 
castle as opposed to 
haunted, spooky castle) 
(Non-fiction) 

 listen to and discuss a 
wide range of poems, 
stories and non-fiction 
independently 

 Develop my oracy skills 
in talk groupings. 

 explain their understanding 
of what is read to them 

 Book Talk discussion of text 
developing own questions 
and opinions 

 To develop my physical, 
linguistic and cognitive 
oracy skills 

 
  

 read aloud their writing 
clearly enough to be heard 
by peers and teacher 

 listen to and discuss a wide 
range of poems, stories 
and non-fiction at a level 
beyond that at which they 
can read independently 

 To give verbal peer   
feedback 

 To participate in discussion 

 Begin to develop my 
presentational talk skills 

 read aloud their writing 
clearly enough to be 
heard by peers and 
teacher 

 explain clearly their 
understanding of what 
is read to them 

 Further develop    
presentational talk 
through short speeches 

 

Extended 
Writing Out-
comes 
  
  

Biscuit Bear: 

 Retell using images 

 Character     
description 

 Setting description  

 Instructional 
Writing 

  
Here’s a little poem: 

 Poem using 
repetition 

 Poem using rhyme 

Harry and the Bucketful of 
Dinosaurs: 

 Retell sequencing 
main events 

 Letter  

 Alternative ending  
Beegu: 

 Retell 

 Tourist guide 

 Diary entry 

Here’s a little Poem: 

 Acrostic Poems (the 
sea) 

 Shape/ Calligrams 
Poem using onomat-
opoeia  

 Riddles 
  

Traditional:   

 Retell (Traditional 
Tales) 

The Snail and the Whale: 

 Retell 

 diary entry  

 setting description 
  
Traction Man: 

 Retell 

 fact file 

 alternate 

The Jolly Postman: 

 Retell 

 Writing instructions  

 Fact file  
  
The Black Hat: 

 Setting description 

 Diary entry 
  

The Lonely Beast: 

 Retell 

 Character      
description 

 Letter convincing 
the beast to stay or 
go. 

 Newspaper report 
One Night far from Here: 

 Animal fact file  

 Advertisement  

 Postcard 

Power of Reading Curriculum Map  
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YEAR 2 
Using a Power 
of Reading 
Teaching 
Sequence to 
Create an 
English  
Curriculum 

 
Grace and Family 
Claude 

 
The Great Fire of London 
The Wolf’s Story 
Literacy Shed Writing Moder-
ation Stimulus- Week 4 

  
Emeline Pankhurst 
Poems to Perform 
NSW – Week 5 

   
The Dark 
The Princess and the White 
Bear King 

   
The Magic Finger – Roald 
Dahl 
The story machine - 
Literacy Shed Writing Moder-
ation Stimulus- Week 4 

   
Grow 
African Tales 
  

Main Book 
Theme 

Grace and Family -        
Contemporary fiction      
adventure narrative 
Claude - Adventure narrative 

The Great Fire of London - 
Non-fiction non-chronological 
report 
The Wolf’s story, what really 
happened to little red riding 
hood. – Fairy Tale 

Emmeline Pankhurst -        
Non-fiction non-chronological 
report 
Poems to Perform - poetry 

The Princess and The White 
Bear King - fiction        
traditional tales 
The Dark - fiction mystery 
narrative 

The Magic Finger -fiction 
narrative 
The Story Machine- fiction 
adventure 

Grow - non-fiction          
information text 
African Tales - fiction        
traditional tales 

Link to 
Main NC 
Area of 
Learning 

Geography: Similarities and 
differences. 
Maths: Telling the Time and 
counting in two’s using pairs 
of socks 
Music: use voices expressive-
ly and creatively by singing 
songs and speaking chants 
(learning a Gambian song) 

History: events beyond living 
memory 
Geography: Physical and 
human geography. 

History: how lives of      
significant people have 
shaped Britain. 
Art and DT: drawing, painting 
and sculpture. 
  

Science:  investigate the 
effect of light and dark 
Art/DT: design and make a 
golden crown as special as 
that in the Princess’s dream 

Science: living things and 
their habitat. 
Computing: using technology 
Geography:  investigate the 
physical features of the 
countryside 

Science: observe and    
describe how seeds and bulbs 
grow 
Geography:  location of 
globally significant places 
Music: exploring string 
instruments 

  
ASPIRE 
Links 

Inclusive Izeyah Inclusivity 
and friendship, 
Proud Pinar   showing 
pride in my community 
culture 
  

Enquiring Ebony - asking 
questions to form my own 
ideas 
Respectful Roderick -     
empathy towards others 
Enquiry - Enquiring Ebony. 
Proud Pinar and Self-Aware 
Samuel (performance) 

Self-Aware Samuel (Self-
awareness and bravery) 
Enquiring Ebony (asking 
questions about the past and 
about equality) 
Proud Pinar (performance) 

Self-Aware Samuel 
(bravery/overcoming fears) 
Respectful Roderick 
(equality/women’s rights). 

Enquiring Ebony - asking 
questions about right and 
wrong 
Being imaginative, Proud Pinar 
Self-Aware Samuel, Rights of 
others 

Proud Pinar - showing pride in 
my community culture 
Self-Awareness - crime, 
consequence and punishment 
and self-governance. 

Reading: 
Experience, 
Knowledge, 
Skills and 
Strategies 

Continue to apply phonic 
knowledge and skills as the 
route to decode words 
 Develop pleasure in 

reading, motivation to 
read, vocabulary and 
understanding. 

 Discuss the sequence of 
events in books 

 Begin to predict what 
might happen on the basis 
of what has been read so 
far 

 Answer questions about a 
text 

  

Read accurately by blending 
the sounds in words that 
contain the graphemes taught 
so far 
 Read accurately words of 

two or more syllables that 
contain the same       
graphemes as above 

 Begin to discuss and clarify 
the meanings of words. 

 Develop understanding by 
making links to what they 
already know 

 Begin to make inferences 
on the basis of what is 
being said guided by 
discussion 

Read words containing   
common suffixes 
 Begin to read further 

common exception words, 
noting unusual        
correspondence between 
spelling and sound and 
where these occur in the 
word 

 Discuss the sequence of 
events in books and how 
items of information are 
related 

 recognising simple  
recurring literary language 
in stories and poetry 

 Predicting what might 
happen on the basis of 
what has been read so far 

 Answer and ask questions 
about a text 

Read further common 
exception words, noting 
unusual correspondence 
between spelling and sound 
and where these occur in 
the word 
 Discuss and clarify the 

meanings of words, 
linking new meanings to 
known vocabulary 

 Develop understanding 
by drawing on what they 
already know or on 
background information 

 Make inferences on the 
basis of what is being 
said guided by discussion 

Read aloud books closely 
matched to their improving 
phonic knowledge, sounding 
out unfamiliar words       
accurately, automatically and 
without undue hesitation 
 Discuss the sequence of 

events in books and how 
items of information are 
related across a range of 
themes 

 Making inferences on the 
basis of what is being said 
and done within the text 

 Answering and asking 
questions specific to the 
theme being discussed 

Develop understanding by 
drawing on what they already 
know or on background 
information and vocabulary 
provided by the teacher 
 Read most words quickly 

and accurately, without 
overt sounding and   
blending, when they have 
been frequently        
encountered 

 Discuss and clarify the 
meanings of words, linking 
new meanings to known 
vocabulary discussing their 
favourite words and 
phrases 

  

National 
Curriculum 
Vocabulary, 
Grammar, 
Punctua-
tion (and 
Spelling) 

 Form lower-case letters of 
the correct size relative to 
one another 

  Use capital letters, full 
stops, question marks and 
exclamation marks to 
demarcate sentences 

 Begin to use conjunctions 
for subordination (when, 
if, that, because) 

 Use expanded noun 
phrases for description 

 Planning or saying out loud 
what they are going to 
write about 

 Imitate or adapt familiar 
stories about familiar 
characters 

 Explore characters’  
feelings using role play  

 Use spacing between 
words that reflects the size 
of the letters 

 Begin use present and past 
tense consistently  
throughout writing 

 Begin to use commas to 
separate items in a list 

 Writing down ideas and/or 
key words, including new 
vocabulary 

 Plan own story with a 
logical sequence of events 

 Assemble information on a 
subject 

 Write own story, grouping 
complete sentences 
together to tell each part 

 Explore characters’  
situations, using role play 

 Start using some of the 
diagonal and horizontal 
strokes needed to join 
letters 

 Begin to use conjunctions 
for co-ordination (or, and, 
but) 

 Plan non-fiction writing 
with a logical sequence of 
events 

 introduce non-fiction 
books that are structured 
in different ways 

 Begin to proof-reading to 
check for errors in 
spelling, grammar and 
punctuation 

 Assemble information on 
a subject 

 Use present tense/ past 
tense consistently 
throughout writing 

 Plan own story with a 
logical sequence of 
events 

 Explore characters’ 
feelings and situations, 
using role play and 
improvisation 

 Use some formal story 
language 

 Evaluating writing with 
the teacher and other 
pupils 

 Re-reading to check 
writing makes sense and 
that verbs to indicate 
time are used correctly 

  
  

 Use conjunctions for 
subordination (when, if, 
that, because) and            
co-ordination (or, and, but) 
with increasing accuracy 

 Assemble information on a 
subject 

 Write some dialogue (no 
expectation of speech 
punctuation) 

 Suggest viewpoint with 
brief comments or     
questions on actions or   
situations 

 Evaluating writing with the 
teacher and other pupils 

 Re-reading to check writing 
makes sense and that 
verbs to indicate time are 
used correctly and   
consistently 

  

 Maintain consistency in 
tense 

 Use commas to separate 
items in a list 

 Use apostrophes to mark 
where letters are missing 
in spelling and to mark 
singular possession in 
nouns, e.g. the girl’s name 

 Select appropriate words/
phrases and include 
relevant details that 
sustain the reader/
listener’s interest,    
justifying choices 

 Explore characters’   
feelings and situations, 
using role play and             
improvisation 

 Use some formal story 
language 

Language 
Competen-
cy: through 
reading, 
talk and 
writing 

 Discussing and clarifying 

the meanings of words, 
linking new meanings to 
known vocabulary     
discussing their favourite 
words and phrases 

 Listen to, discuss and 

express views about a wide 
range of contemporary 
and classic stories and    
non-fiction. 

 Show proof of listening 

 Develop my vocabulary 

 Participate in discussion 

about books, poems and 
other works that are read 
to them and those that 
they can read for       
themselves, taking turns 
and listening to what 
others say explain and 
discuss their               
understanding of books, 
poems and other material, 
both those that they listen 
to and those that they read 
for themselves 
 Begin to use talking 

roles in group   
discussion 

 Read aloud what has 

been written with   
appropriate intonation to 
make the meaning clear 

 Continuing to build up a 

repertoire of poems 
learnt by heart,        
appreciating these and 
reciting some, with 
appropriate intonation to 
make the meaning clear 

 Develop my oracy skills in 

talk groupings. 
 Begin to develop my 

presentational talk skills 

 Participate in discussion 

about books, poems and 
other works that are 
read to them and those 
that they can read for 
themselves, taking turns 
and listening to what 
others say explain and 
discuss their            
understanding of books, 
poems and other    
material, both those that 
they listen to and those 
that they read for 
themselves 

 To develop my physical, 

linguistic and cognitive 
oracy skills 

 Discussing and clarifying 

the meanings of words, 
linking new meanings to 
known vocabulary    
discussing their favourite 
words and phrases 

 To give verbal peer   

feedback 
 To participate in discussion 

 

 Participate in discussion 

about books, poems and 
other works that are read 
to them and those that 
they can read for      
themselves, taking turns 
and listening to what 
others say explain and 
discuss their               
understanding of books, 
poems and other material, 
both those that they listen 
to and those that they 
read for themselves 

 Further develop        

presentational talk 
through short speeches 

Extended 
Writing 
Outcomes 

  

Grace and Family: 
 Retell narrative 
 Letter (in role) 
 Diary entry (in role) 

Claude in the City: 
 Character description 
 Newspaper article 
 Wanted poster 

The Wolf’s Story 
 Introduction to a 

narrative 
 Narrative and book 

making 
 Character description 

Great fire of London: 
 Information leaflet 
 Setting description 
 Instructions 

Emmeline Pankhurst 
 Biography 
 Persuasive flyer/leaflet 

Poems to perform: 
 Onomatopoeia     

Repetition 
 Diamantes 
 Haikus 
 Free Verse. 

The Dark 
 Letter of advice 
 Poem 
 Retell from 

The Princess and the white 
bear king: 

 Diary entry 
 Script 
 Introduction to a 

narrative 

The Magic Finger 
 Persuasive pamphlet 
 Diary entry 
 Diary entry (in role) 

The Story Machine 
 Explanation 
 Setting description 
 Advertisement 

Grow 
 Instructions 
 Procedure 

(Explanation Text) 
 Report 

African Tales 
 Formal Letter 
 Recount 
 Book review 
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YEAR 3 
Using a Power 
of Reading 
Teaching 
Sequence to 
Create an 
English Curric-
ulum 

  

The Pebble in my Pocket: A 
History of Our Earth by 
Meredith Hooper and Chris 
Coady 

Stone Age Boy:  Satoshi 
Kitamura  

   

Gregory Cool: Caroline Binch 

Discover the Tudors – Henry 
VIII 

 Literacy Shed Writing Moder-
ation Stimulus- Week 4 

 
Please Mrs Butler: Allen 
Ahlberg 

Gorilla: Anthony Browne 

 NSW – Week 5 

 
Ice Palace: Robert Swindells 

  

 Literacy Shed Writing Moder-
ation Stimulus- Week 4 

    

Iron Man: Ted Hughes 

Into the Forest: Anthony 
Brown 

  

   

Jemmy Button: Jenifer 
Uman 

Moon Man: Tomi Ungerer 

Main Book 
Theme 

The Pebble in my Pocket: Non
-fiction 
Stone Age Boy: Adventure 
Narrative 
  

Gregory Cool:  Fiction Narra-
tive 
Henry VIII: Non-Fiction 
Information Text 
  

Please Mrs Butler:  Poetry 
collection 
Gorilla:  Picture book    
addressing Loneliness 
  

Ice palace:  Short Narrative 
Folk Tale 

Iron Man: Fiction Narrative 
Into the Forest: Picture book 
  

Jemmy Button: Complex 
Picture book 
Moon Man: Fiction   
Narrative 

Link to 
Main NC 
Area of 
Learning 

Science: Rocks and Soil 
  

Geography: The UK and The 
Caribbean 
History: Monarchs and the 
Tudors 

  

PSHE: Relationships 
Music: Rhythm and Rhyme 
Pattern 

Geography: Describing 
physical elements of      
geography 

Art and Design: Illustration 
study and illustration of fairy 
tales 
Science: States of Matter 

History: Black History and 
the slave trade 

ASPIRE 
Links 

Looking after our world,      
Self-Aware Samuel 
  
  

Belonging and heritage, 
Inclusive Izeyah 
  
  

Inclusivity between friends, 
Inclusive Izeyah 
Asking questions to be  
empathetic, Enquiring Ebony 

Discovery and exploration, 
Enquiring Ebony 

Respecting peers within 
discussion, Respectful    
Roderick 

Pride in heritage, Proud 
Pinar 

Reading: 
Experience, 
Knowledge, 
Skills and 
Strategies 

(Links to 
RWI and 
DR) 

 Read aloud and to     

understand the meaning of 
new words 

 Develop positive attitudes 

to reading, and an    
understanding of what 
they read 

 Predict what might happen 

from details stated 

 identify how language  

contributes to meaning 
  

 Apply their growing 

knowledge of root words, 
prefixes and suffixes 

 Draw inferences such as 

inferring characters' 
feelings, 

 Identify how language 

and structure contribute 
to meaning 

 Begin to further develop 

vocabulary 

 Read aloud and to 

understand the meaning 
of new words they meet 
read further exception 
words, noting the unusual 
correspondences    
between spelling and 
sound, and where these 
occur in the word 

 Predict what might 

happen from details 
stated and implied 

 Identify main ideas drawn 

from more than 1  
paragraph 

 identify how language, 

structure, and           
presentation contribute 
to meaning 

 Apply their growing 

knowledge of root words, 
prefixes and suffixes 
(etymology and      
morphology), both to 
read aloud 

 Draw inferences such as 

inferring characters' 
feelings, thoughts and 
motives from their 
actions 

 

 Apply their growing 

knowledge of root words, 
prefixes and suffixes 
(etymology and       
morphology), both to 
read aloud and to  
understand the meaning 
of new words 

 Predict what might 

happen from details 
stated and implied from 
arrange of characters 

 Identify how language, 

structure, and         
presentation contribute 
to meaning 

 Read further exception 

words, noting the 
unusual                
correspondences 
between spelling and 
sound, and where 
these occur in the 
word 

 Identify main ideas 

drawn from more than 
1 paragraph and 
summarise these 

 Draw inferences such 

as inferring characters' 
feelings, thoughts and 
motives from their 
actions, and justify 
inferences with 
evidence 

  

National 
Curriculum 
Vocabu-
lary, Gram-
mar, Punc-
tuation 
(and 
Spelling) 

 Use the diagonal and 
horizontal strokes that are 
needed to join letters 

 use ‘a’ or ‘an’ according to 
whether the next word 
begins with a consonant or 
a vowel, e.g. a rock, an 
open box 

 Begin to express time, 
place and cause using 
conjunctions, e.g. when, 
before, after, while, so, 
because. 

 Compose and rehearse 
sentences orally, using 
simple sentences 

 Create settings, characters 
and plot 

  

 Develop understanding 
word families based on 
common words, showing 
how words are related in 
form and meaning, e.g. 
solve, solution 

 Understand paragraphs 
as a way to group related 
material 

 Understand how     
headings and sub-
headings aid presentation 

 Identify key features in 
similar texts (structure, 
vocabulary and grammar) 

 Proof-read for spelling 
and punctuation errors 

 Express time, place and 
cause using conjunctions, 
e.g. when, before, after, 
while, so, because, more 
accurately 

 Begin to use inverted 
commas to punctuate 
direct speech 

 Compose and rehearse 
sentences orally, using a 
range of sentence   
structures 

 Write poems using the 
features of poetic forms 
studied 

 Begin to use figurative 
language 

 Evaluate by proposing 
changes to vocabulary to 
improve consistency 

 Understand paragraphs 
as a way to group related 
material 

 Identify key features in 
similar texts (structure, 
vocabulary and grammar) 

 Use some detail in the 
description of setting or 
characters’ feelings or 
motives 

 

 Express time, place and 
cause using conjunctions, 
e.g. when, before, after, 
while, so, because, 
adverbs, e.g. then, next, 
soon, therefore, or 
prepositions, e.g. before, 
after, during, in, because 
of 

 Identify a clear structure 
for the story (opening, 
dilemma, resolution, 
ending) 

 Write an effective ending 
for a story 

 Evaluate and edit by 
proposing changes to 
vocabulary to improve 
consistency, showing 
awareness of the reader 

 Use the diagonal and 
horizontal strokes that 
are needed to join 
letters and understand 
which letters, when 
adjacent to one 
another, are best left 
unjoined 

 Use inverted commas 
to punctuate direct 
speech, with       
increasing accuracy 

 Attempt to adopt a 
viewpoint 

 Evaluate and edit by 
assessing the      
effectiveness of their 
own and other’s 
writing and suggesting 
improvements 

  

Language 
Competen-
cy: through 
reading, 
talk and 
writing. 

(Links to 
Oracy) 

 Discuss a wide range of 
fiction, non-fiction and 
reference books or  
textbooks read books that 
are structured in different 
ways and read for a range 
of purposes 

 discuss words and phrases 
that capture the reader’s 
interest and imagination 

 ask questions to improve 
their understanding of a 
text 

 read aloud own writing, to 
a group or the whole class, 
using appropriate     
intonation and controlling 
the volume so that the 
meaning is clear 

 Show active listening with 
responses 

 Discuss a wide range of 
fiction, plays, non- and 
reference books read 
books that are structured 
in different ways and 
read for a range of 
purposes 

 Discuss words that 
capture the reader’s 
interest 

 Participate in discussion 
about both books that 
are read to them and 
those they can read for 
themselves, taking turns 
and listening to what 
others say 

 use talking roles in group 
discussion 

  

 Discuss a wide range of 
fiction and poetry 

 Prepare poems to read 
aloud and to perform, 
showing understanding 
through intonation, tone, 
volume and action 

 Participate in discussion 
about both books that 
are read to them and 
those they can read for 
themselves, taking turns 
and listening to what 
others say 

 Read aloud own writing, 
to a group or the whole 
class, using appropriate 
intonation and controlling 
the volume so that the 
meaning is clear 

 Develop my Oracy skills in 
talk groupings. 

 Discuss a wide range of 
fiction, and non-fiction 
read books that are 
structured in different 
ways and read for a range 
of purposes 

 Increase their familiarity 
with a wide range of 
books, including fairy 
stories, myths and 
legends, and retelling 
some of these orally 

 Develop my physical, 
linguistic and cognitive 
Oracy skills 

 Discuss a wide range of 
fiction, books that are 
structured in different 
ways and read for a range 
of purposes 

 Discuss words and 
phrases that capture the 
reader’s interest 

 Participate in discussion 
about both books that 
are read to them and 
those they can read for 
themselves, taking turns 
and listening to what 
others say 

 Read aloud own writing, 
to a group or the whole 
class, using appropriate 
intonation and controlling 
the volume so that the 
meaning is clear 

 Developing               
presentational talk 

 Discuss a wide range 
of fiction, poetry, 
plays, non-fiction and 
reference books or 
textbooks read books 
that are structured in 
different ways and 
read for a range of 
purposes 

 Discuss words and 
phrases that capture 
the reader’s interest 
and imagination 

 Use presentational talk 
with greater       
confidence 

  
  

Extended 
Writing 
Outcomes 
  

Pebble in my Pocket 

 Explanation text 

 Persuasive Writing 
Stone Age Boy: 

 Setting description 

 Character Description 

 1st person Narrative 
(Retell 

Henry 8th 

 Non-chronological 
reports 

Gregory Cool: 

 Diary entry 

 Biography 

 Character Descrip-
tion 

  

Please Mrs Butler: 

 Clerihews 

 Limericks 

 Free Verse Poetry 
Gorilla 

 Dialogue between 
two characters 

Ice Palace 

 Setting description 

 Character description 

 1st Person Narrative 

 Non-Chronological 
Reports 

  
  

Iron Man: 

 Instructions 

 Discursive Writing 
Into the Forest: 

 3rd person Narratives 

Jemmy Button 

 Setting description 

 1st person Narratives 
with dialogue 

Moon man 

 Diary entry 

 Persuasive Writing 
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YEAR 4 
Using a 
Power of 
Reading 
Teaching 
Sequence to 
Create an 
English 
Curriculum 

  
Wolves: 
Leon and the plan between: 

   
Escape to Pompeii: 
The Lion and the Unicorn and 
Other Hairy Tales by Jane Ray 
Literacy Shed Writing Moder-
ation Stimulus Week 4 

  
Hot like Fire: Valerie Bloom 
Mouse, Bird, Snake, Wolf 
  
NSW – Week 5 

 
Varjack Paw: SF Seld 
  
Literacy Shed Writing Moder-
ation Stimulus Week 4 

 
Oliver and the Seawigs:  by 
Phillip Reeve 
  

    
Pugs of the Frozen North by 
Philip Reeve and Sarah 
McIntyre 
The Wild Robot 

  

Main Book 
Theme 

Wolves: 
Leon and the plan between: 

Escape from Pompeii: 
The Lion and the Unicorn and 
Other Hairy Tales: 

Hot like fire: 
Mouse bird snake wolf: 

Varjak Paw: Oliver and the Seawigs: Pugs of the Frozen North: 
The Wild Robot: 

Link to 
Main NC 
Area of 
Learning 

Science: Animals including 
humans 

History: The Roman Empire Art and Design:  Responding 
to images through illustrations 
Geography: Similarities and 
difference to UK Caribbean 

PSHE Understanding our 
Social Connections or Belong-
ing. 
PE: perform dances using a 
range of movement patterns. 

Maths: Exploring maps and 
coordinates 
Science: Habitats 

PSHE: Respecting the local 
environment 

ASPIRE 
Links 

Self-Aware Samuel 
(introspection of a diary entry 
Inclusive Izaiah (Inclusive of all 
types of wolves) 

Enquiring Ebony (researching 
facts) 

Achieving Aisha (performing 
poems) 
Respectful Roderick (Ensuring 
both sides of the argument 
are heard) 

Enquiring Ebony (interviewing 
witnesses to be able to report 
the story) 

Inclusive Izayah, Friendship 
and relationships 

Proud Pinar, Taking pride in 
our local environment 

Reading: 
Experience, 
Knowledge, 
Skills and 
Strategies 

(Links to 
RWI and 
DR) 

 Discuss a wide range of 
fiction, plays, and reference 
books or textbooks read 
books that are structured in 
different ways and read for 
a range of purposes 

 Ask questions to improve 
their understanding of a 
text 

 Predict what might happen 
from details stated 

 Identify how language 
contributes to meaning 

 Participate in discussion 
about both books that are 
read to them and those 
they can read for them-
selves 

 Increase their familiarity 
with a wide range of 
books myths and legends, 
and retelling some of 
these orally 

 Ask a variety questions to 
improve their under-
standing of a text 

 identify main ideas drawn 
from more than 1 para-
graph and summarise 
these 

 Identify how language 
and structure contribute 
to meaning 

 Participate in discussion 
about both books that are 
read to them and those 
they can read for them-
selves, taking turns and 
listening to what others 
say 

 Maintain positive atti-
tudes to reading, and an 
understanding of what 
they read. 

 Discuss a wide range of 
poetry that is structured 
in different ways and 
read for a range of 
purposes 

 Recognise some different 
forms of poetry in books 

 Identify how language, 
structure, and presenta-
tion contribute to mean-
ing 

  

 Ask questions to improve 
their understanding of a 
text to develop discussion 

 Predict what might 
happen from details 
stated and implied 

 Identify main ideas drawn 
from more than 1 para-
graph and summarise 
these 

 Identify how language, 
structure, and presenta-
tion contribute to mean-
ing 

 
  

 Share positive atti-
tudes to reading, and 
an understanding of 
what they read. 

 Discuss a wide range 
of fiction, non-fiction 
and reference books 
or textbooks read 
books that are struc-
tured in different 
ways and read for a 
range of purposes 

 Clarify the meaning of 
words to support 
understanding of 
what is read 

 Discuss a wide range 
of fiction, plays, non-
fiction and reference 
books or textbooks 
read books that are 
structured in different 
ways and read for a 
range of purposes 

 Predict what might 
happen from details 
stated and implied 

 identify main ideas 
drawn from more than 
1 paragraph and 
summarise these 

 

National 
Curriculum 
Vocabulary, 
Grammar, 
Punctuation 
(and 
Spelling) 

 Expand noun phrases by 
adding modifying adjec-
tives, 

 Begin to use fronted 
adverbials, e.g. Later that 
day, I heard the bad news. 

 Begin to use commas after 
fronted adverbials 

 Use paragraphs to organise 
ideas around a theme 

 Compose and rehearse 
sentences orally 

 Use simple organisational 
devices in non-narrative 
material, e.g. sub-headings 

 Sequence events clearly to 
show how one event leads 
to another 

 Include descriptive detail 
and make writing more 
vivid using specific nouns, 
and adjectives 

  

 Use with increasing 
accuracy fronted adverbi-
als, e.g. Later that day, I 
heard the bad news. 

 Use commas after fronted 
adverbials 

 Use inverted commas 
indicate direct speech, 
e.g. a comma after the 
reporting clause; end 
punctuation within 
inverted commas: The 
conductor shouted, “Sit 
down!” 

 Identify key features in 
similar texts (structure, 
vocabulary and grammar) 

 Create settings, charac-
ters and plot 

 Proof-read for spelling 
errors 

 Evaluate by proposing 
changes to vocabulary to 
improve consistency 

 
 

 Use paragraphs to 
organise ideas around a 
theme 

 Compose and rehearse 
sentences orally, varying 
sentence structures 

 Identify key features in 
similar texts (structure, 
vocabulary and grammar) 

 Write poems imitating 
poetic structures studied 

 Include details expressed 
in ways that engage the 
reader 

 Use techniques to get the 
reader on side 

 include descriptive detail 
and make writing more 
vivid using expanded 
noun phrases and figura-
tive language (similes, 
metaphors) 

  
  
  

 Use paragraphs to organ-
ise ideas around a theme 

 Choose appropriate 
pronoun or noun within 
and across sentences to 
aid cohesion and avoid 
repetition 

 Use inverted commas and 
other punctuation to 
indicate direct speech, 
e.g. a comma after the 
reporting clause; end 
punctuation within 
inverted commas: The 
conductor shouted, “Sit 
down!” 

 Use paragraphs shift to 
indicate a change in 
setting, character, time 
(rather than simply 
reflecting stages in 
planning) 

 Evaluate and edit by 
proposing changes to 
grammar to improve 
consistency, including the 
accurate use of pronouns 
in sentences 

 Expand noun phrases 
by adding modifying 
adjectives, nouns and 
preposition phrases 
(e.g. the teacher 
expanded to: the strict 
maths teacher with 
curly hair) 

 Sequence events 
clearly to show how 
one event leads to 
another using appro-
priate grammatical 
structures and vocabu-
lary 

 Include descriptive 
detail and make writing 
more vivid using 
specific nouns, adjec-
tives, expanded noun 
phrases and figurative 
language (similes, 
metaphors) 

 Proof-read for spelling 
and punctuation errors 

 Evaluate and edit by 
assessing the effective-
ness of their own and 
other’s writing and 
suggesting improve-
ments 

 Use possessive apos-
trophe with plurals 

 Use techniques to get 
the reader on side 
(address them to 
engage or persuade) 

 Sequence events 
clearly to show how 
one event leads to 
another using appro-
priate grammatical 
structures and vocab-
ulary 

 Use paragraphs shift 
to indicate a change in 
setting, character, 
time (rather than 
simply reflecting 
stages in planning) 

 Include details ex-
pressed in ways that 
engage the reader 

 Proof-read for spelling 
and punctuation 
errors 

 Evaluate and edit by 
proposing changes to 
grammar and vocabu-
lary to improve 
consistency, including 
the accurate use of 
pronouns in sentences 

Language 
Competen-
cy: through 
reading, 
talk and 
writing. 

(Links to 
Oracy) 

 Discuss words and phrases 
that capture the reader’s 
interest and imagination 

 Participate in discussion 
about both books that are 
read to them and those 
they can read for them-
selves, taking turns and 
Listening to what others say 

 Read aloud own writing, to 
a group or the whole class, 
using appropriate intona-
tion and controlling the 
volume so that the mean-
ing is clear 

 Show active listening with 
responses 

 Discuss and record ideas 

 Participate in discussion 
about both books that are 
read to them and those 
they can read for them-
selves, taking turns and 
listening to what others 
say 

 Use talking roles in group 
discussion 

  
  

 Prepare poems and play 
scripts to read aloud and 
to perform, showing 
understanding through 
intonation, tone, volume 
and action 

 Discuss words and 
phrases that capture the 
reader’s interest and 
imagination 

 Read aloud own writing, 
to a group or the whole 
class, using appropriate 
intonation and controlling 
the volume so that the 
meaning is clear 

 Develop my oracy skills in 
talk groupings. 

 Participate in discussion 
about both books that are 
read to them and those 
they can read for them-
selves, taking turns and 
listening to what others 
say 

 Develop my physical, 
linguistic and cognitive 
oracy skills 

 Discuss words and 
phrases that capture 
the reader’s interest 
and imagination 

 Read aloud own 
writing, to a group or 
the whole class, using 
appropriate intonation 
and controlling the 
volume so that the 
meaning is clear 

 Developing presenta-
tional talk 

  
  

 Participate in discus-
sion about both books 
that are read to them 
and those they can 
read for themselves, 
taking turns and 
listening to what others 
say 

 Use presentational talk 
with greater confi-
dence 

 
  

Extended 
Writing 
Outcomes 
  

Leon and the place between 

 Diary Entry 

 Descriptive Writing - 
Setting 

 Retell 
Wolves 

 Descriptive Writing - Wolf 

 Non chronological report 

Escape from Pompeii 

 Fact file 

 Setting description 

 Narrative - 1st Person 
The lion and the unicorn and 
other hairy tales 

 Myths 

Hot Like fire – Poetry 

 Kenning Poems 

 Tetractys 

 Free Verse. 
Mouse, bird, snake, wolf 

 Discursive text 

 Persuasive Writing 

Varjak Paw 

 Newspaper report 

 Narrative – 3rd Person 
  

Oliver and the Seawigs 

 Diary Entry 

 Setting description 

 Instructional leaflet 

 Formal letter 

Pugs of the Frozen North 

 Diary Entry 

 Narrative 

 The Wild Robot 

 Non-Chronological 
Report 

 Newspaper 
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YEAR 5 
Using a 
Power of 
Reading 
Teaching 
Sequence 
to Create an 
English 
Curriculum 

    

Varmints: Helen Ward and 
Marc Craste 

Boy in the Girls Bathroom:  

 

 

 

     

The Viewer: Shaun Tan 
PAX: Sara Pennypacker 
Literacy Shed Writing Moder-
ation Stimulus- Week 4 

      

Cosmic Disco: Grace Nichols 
Stormbreaker: Anthony 
Horowitz 
 NSW – Week 5 

 

Skellig: David Almond 

Literacy Shed Writing Moder-
ation Stimulus- Week 4 

    

 

 

 

The London Eye Mystery: 
Siobhan Dowd 

The Arrival: Shaun Tan 

  
Mama Miti: Wangari Maathai 
and the Trees of Keny: Donna 
Jo Napoli and Kadir Nelson 

The Last Wild: Piers Torday  
Main Book 
Theme 

Boy in the Girls bathroom: 
Narrative 
Varmints:  Picture book  

The viewer: Picture Book 
PAX: Story of friendship 

Cosmic Disco: Poetry     
collection 
Stormbreaker: Action  Adven-
ture narrative  

Skellig: Contemporary novel 
  

The London eye Mystery: 
Fiction Thriller 
The Arrival: Graphic Novel 

Mama Miti: Non-fiction 

The Last Wild: Dystopian 
novel in a series  

Link to 
Main NC 
Area of 
Learning 

PSHE: Relationships and 
Friendships 

Science: Evolution and 
Inheritance 
PSHE: Transition into young 
adulthood 

Art and Design: Nature 
inspired art 
  
  

PSHE: Dealing with change 
  

Geography: Local Area 
(London) 
  

Science: Classification 

ASPIRE 
Links 

Anti-bullying, Inclusive Izeyah Discovery and time travel, 
Enquiring Ebony 
Relationships, Inclusive Izeyah 

Artistic expression, Proud 
Pinar 
  

Sharing worries and concerns, 
Respectful Roderick 
  

Dealing with loss, Achieving 
Aisha 

Being aware of the local 
environment, Self-Aware 
Samuel 

Making positive contributions, 
Respectful Roderick 

Reading: 
Experience, 
Knowledge, 
Skills and 
Strategies 

(Links to 
RWI and 
DR) 

 Read books that are 
structured in different 
ways 

 increase their familiarity 
with a wide range of 
books, including     
traditional stories and 
books from other 
cultures and traditions 

 Ask questions to   
improve their        
understanding 

 Draw inferences such as 
inferring characters' 
feelings, from their 
actions. 

 Predict what might 
happen from details 
stated and implied 

 Identify how language 
contributes to meaning 

 

 Read for a range of 
purposes 

 Increase their familiarity 
with a wide range of 
books, including    
traditional stories and 
modern fiction. 

 Draw inferences such as 
inferring characters' 
feelings and thoughts 
from their actions 

 Summarise the main 
ideas drawn from more 
than one paragraph, 
identifying key details 
that support the main 
ideas 

 Distinguish between 
statements of fact and 
opinion 

  

 Learn a wider range of 
poetry by heart 

 Prepare poems and 
plays to read aloud and 
to perform, showing 
understanding through 
intonation, tone and 
volume so that the 
meaning is clear to an 
audience 

 Predict what might 
happen from details 
stated and implied 

 Identify how language 
and structure contribute 
to meaning 

 Read books that are 
structured in different 
ways and discuss ideas 

 increase their familiarity 
with a wide range of 
books, including myths, 
legends and traditional 
stories, modern fiction. 

 Draw inferences such as 
inferring characters' 
feelings, thoughts and 
motives from their 
actions. 

 Summarise the main 
ideas drawn from more 
than one paragraph, 
identifying key details 
that support the main 
ideas 

 
  

 Read books that are 
structured in different 
ways, discussing ideas 
and opinions 

 Increase their familiarity 
with a wide range of 
books, including myths, 
legends and traditional 
stories, modern fiction. 

 Draw inferences such as 
inferring characters' 
feelings, thoughts and 
motives from their 
actions, and justify 
inferences with evidence 

 Summarise the main 
ideas drawn from more 
than one paragraph, 
identifying key details 
that support the main 
ideas 

 Identify how language, 
structure and         
presentation contribute 
to meaning 

 Read for a range of 
purposes across a wide 
range of genres 

 Increase their familiarity 
with a wide range of 
books, including myths 
and books from other 
cultures and traditions 

 Draw inferences such as 
inferring characters' 
feelings, thoughts and 
motives from their 
actions, and justify 
inferences with evi-
dence 

 Summarise the main 
ideas drawn from more 
than one paragraph, 
identifying key details 
that support the main 
ideas 

 Retrieve, record and 
present information 
from non-fiction 

  
National 
Curriculum 
Vocabulary, 
Grammar, 
Punctuation 
(and 
Spelling) 

 Write legibly, fluently 
and with increasing 
speed by choosing which 
shape of a letter to use 
when given choices and 
deciding whether or not 
to join specific letters 

 Use devices to build 
cohesion within a 
paragraph, e.g. then, 
after that, this, firstly 

 Use commas to clarify 
meaning or avoid 
ambiguity 

 Note and develop initial 
ideas 

 Experiment with form in 
narrative writing e.g. 
flashbacks, alternative 
perspectives 

 Use organisational and 
presentational devices 
to structure text and 
guide 

 Proof-read for spelling 
and punctuation errors 

 link ideas across     
paragraphs using    
adverbials of time, e.g. 
later, place, e.g. nearby, 
and number, e.g.   
secondly, or tense 
choices, e.g. he had seen 
her before 

 Use relative clauses 
beginning with who, 
which, where, when, 
whose, that, or an 
omitted relative pronoun 

 develop some aspects of 
characterisation through 
what characters say and 
do 

 construct appropriate 
introductions and  
conclusions 

 Propose changes to 
vocabulary, 

 

 Choose the writing 
implement that is best 
suited for a task 

 Identify the audience for 
and purpose of the 
writing, selecting the 
appropriate form and 
using similar writing as 
models for their own 

 Use expressive and 
figurative language 

 experiment with writing 
poetry using different 
forms 

 Assess the effectiveness 
of their own 

 Propose changes to 
vocabulary and grammar 

 Indicate degrees of 
possibility using adverbs, 
e.g. perhaps, surely, or 
modal verbs, e.g. might, 
should, will, must 

 Link ideas across     
paragraphs using    
adverbials of time, e.g. 
later, place, e.g. nearby, 
and number, e.g.    
secondly, or tense 
choices, e.g. he had seen 
her before 

 Further develop form in 
narrative writing e.g. 
flashbacks, alternative 
perspectives 

 Propose changes to 
vocabulary, grammar and 
punctuation to enhance 
effects and clarify  
meaning 

 Accurately use devices 
to build cohesion within 
a paragraph, e.g. then, 
after that, this, firstly 

 Use brackets, dashes or 
commas to indicate 
parenthesis 

 Note and develop initial 
ideas, drawing on 
reading and research 
where necessary 

 Integrate dialogue to 
convey character and 
advance the action 

 Construct appropriate 
introductions and 
conclusions 

 Assess the effectiveness 
of their own and other’s 
writing 

 Use wide range of 
devices to build cohesion 
within and across 
paragraphs 

 Consider and evaluate 
different viewpoints 
(own and others’/biased 
and balanced) 

 Consider and evaluate 
different viewpoints 
(own and others’) 

 Assess the effectiveness 
of their own and other’s 
writing giving accurate 
feedback where eligible 

Language 
Competen-
cy: through 
reading, 
talk and 
writing. 

(Links to 
Oracy) 

 Participate in discussions 
about books that are 
read to them and those 
they can read for   
themselves. 

 Perform own          
compositions, using 
appropriate intonation 

 Summarise what my 
partner has said 

 Show active listening 
within my responses 

 Develop my vocabulary 

 Perform own          
compositions, using 
appropriate intonation 
and volume 

 Develop use of talking 
roles within discussion 

 Develop use of     
challenge within in 
discussion 

 Discuss and evaluate 
how authors use  
language, including 
figurative language, 
considering the impact 
on the reader 

 Perform own          
compositions, using 
appropriate intonation, 
volume and movement 
so that meaning is clear 

 Develop skills within 
talking groups 

 Participate as an active 
listener and learner 

 

 Perform own           
compositions, using 
appropriate intonation, 
volume and movement 
so that meaning is clear 

 Develop my physical, 
linguistic and cognitive 
oracy skills 

 Manage interaction by 
following discussion 
guidelines 

 discuss and evaluate 
how authors use  
language, including 
figurative language, 
considering the impact 
on the reader 

 perform own           
compositions, using 
appropriate intonation, 
volume and movement 
so that meaning is clear 

 Begin to develop   
presentational talk 

 Speak audibly and 
fluently when presenting 

 provide reasoned  
justifications for their 
views 

 discuss and evaluate how 
authors use language, 
including figurative 
language, considering the 
impact on the reader 

 perform own            
compositions, using 
appropriate intonation, 
volume and movement 
so that meaning is clear 

 Increase the range of 
vocabulary 

 Be confident within 
presentational talk 

Extended 
Writing 
Outcomes 
  

Boy in the Girls Bathroom 

 Recount (letters) 

 Recount (diary  
entries) 

 Play script 
Varmints 

 Character Description 

 Persuasive poster 

The viewer 

 Diary Entry 

 Character and setting 
descriptions 

 Newspaper report 
PAX 

 Non- Chronological 
Reports 

Cosmic Disco 

 Poetry in a range of 
forms 

Storm breaker 

 Narrative 1st Person 

 Instructional writing 
  

Skellig 

 Letter writing 

 Reflective Diary 

 Narrative 3rd Person 
 

London Eye Mystery 

 Diary/Journal Entries 
(Ongoing) 

 Police Report 

 Newspaper Report 
The Arrival 

 Formal Speech 

Mama Miti 

 Writing in Role 

 Argument 

 Alternate Ending 
The Last Wild 

 Discursive Writing 
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YEAR 6 
Using a 
Power of 
Reading 
Teaching 
Sequence to 
Create an 
English 
Curriculum 

 
Treason – Berlie Doherty 

        

Crime and Punishment – 
Terry Deary 

The Highwayman -Alfred 
Noyes 

 Literacy Shed Writing 
Moderation Stimulus- Week 
4 

       

Shackleton’s Journey- 
William Grill 

Dark Sky Park - Philip Gross, 
illustrated by Jesse Hodgson 

  

 
Ice Trap! - Meredith 

 Literacy Shed Writing 
Moderation Stimulus- Week 
4 

 
The Great Snake -    

 Journey to the sea 

Midsummer night’s Dream – 
William Shakespeare 

Main Book 
Theme 

Treason: Fiction Crime and Punishment: Non – 
Fiction 
The Highwayman: Narrative 
Poem 

Shackleton’s Journey:        
Non – Fiction 
Dark Sky Park: Poetry    
Collection 

Ice Trap: Adventure Narrative The Great Snake: Collection of 
traditional Tales 

Journey to the Sea Picture book 
  

Link to 
Main NC 
Area of 
Learning 

History: Monarchy (Tudor) Geography: Local area links 
History: Comparisons of past 
and present 

History: Polar Exploration 
Art: Creating Imagery 
  

Geography: Polar Regions Geography: Biomes and 
Habitats 

Geography: Migration across 
Europe 
  

ASPIRE 
Links 

Relationships 
Inclusive Izeyah 

Asking questions, Enquiring 
Ebony 

Endurance and Teamwork, 
Inclusive Izeyah 

Adventure and exploration, 
Enquiring Ebony 

Protecting habitats and envi-
ronmental issues, Respectful 
Roderick 

The Impact of War – Refugees, 
Inclusive Izeyah 
Performance of poetry, Proud 
Pinar 

Reading: 
Experience 
Knowledge, 
Skills and 
Strategies 
(Links to 
RWI and 
DR) 

 Make comparisons 
within books 

 Ask questions to 
improve their      
understanding 

 Draw inferences such 
as inferring characters' 
feelings 

 Predict what might 
happen from details 
stated and implied 

  

 Make comparisons 
within and across books 
to self 

 Ask questions to im-
prove their           
understanding 

 Summarise the main 
ideas drawn from more 
than one paragraph. 

 Identify how language 
and structure       
contribute to meaning 

 Retrieve, record and 
present information 
from non-fiction 

 Learn a wider range of 
poetry by heart 

 Prepare poems and plays 
to read aloud and to 
perform, showing 
understanding through 
intonation, tone and 
volume so that the 
meaning is clear to an 
audience 

 Draw inferences such as 
inferring characters' 
feelings and thoughts 

 Discuss and how authors 
use language, including 
figurative language, 
considering the impact 
on the reader 

 Ask a range of question 
types to improve their 
understanding and 
create discussion 

 Draw inferences such as 
inferring characters' 
feelings, thoughts and 
motives evidence 

 Identify how language 
and structure       
contribute to meaning 
across a variety of texts 

  

 Make comparisons within 
and across books to self 
and the wider world 

 Summarise the main ideas 
drawn from more than 
one paragraph,          
identifying key details 
that support the main 
ideas 

 Provide reasoned     
justifications for their 
views 

 Discuss and evaluate how 
authors use language, 
including figurative 
language, considering the 
impact on the reader 

 Draw inferences such as 
inferring characters' 
feelings, thoughts and 
motives from their  
actions, and justify with 
evidence 

 Provide reasoned      
justifications for their 
views with evidence 

 

National 
Curriculum 
Vocabulary, 
Grammar, 
Punctuation 
(and 
Spelling) 

 Begin to use a          
semi-colon, colon or 
dash to mark the 
boundary between 
independent clauses 

 Consider how authors 
have developed 
characters and settings 

 Use a wide range of 
devices to build 
cohesion within 
paragraphs 

 Create vivid imagery 
through expressive and 
figurative language 

 

 Understand the differ-
ence between        
vocabulary typical of 
informal speech and 
vocabulary appropriate 
for formal speech and 
writing 

 Understand layout 
devices (headings,      
sub-heading, columns, 
bullets, tables) 

 Note and develop initial 
ideas, drawing on 
reading and research 
where necessary 

 Propose changes to 
vocabulary 

 Write well-structured 
introductions and 
appropriate conclusions 

  

 Understand how words 
are related by meaning 
as synonyms and  
antonyms 

 Understand how hy-
phens can be used to 
avoid ambiguity [for 
example, man eating 
shark versus man-eating 
shark, or recover versus 
re-cover] 

 Use a wide range of 
devices to build cohesion 
within and across  
paragraphs 

 Create vivid imagery 
through expressive and 
figurative language 
consistent with mood/
atmosphere and develop 
these images throughout 
a poem 

 Propose changes to 
vocabulary, grammar 
and punctuation 

  

 link ideas across  
paragraphs using a 
wider range of cohesive 
devices 

 Consider how authors 
have developed    
characters and settings 

 write well-structured 
introductions and 
appropriate conclusions 

 Choose register 
(formal/informal, 
personal/impersonal) 
appropriately and for 
effect 

 Use a semi-colon, colon 
or dash to mark the 
boundary between 
independent clauses 

  

 Use vocabulary appropri-
ate for formal speech and 
writing 

 Show flexibility in the use 
of narrative e.g. ability to 
experiment with story 
opening 

 Understand the difference 
between vocabulary 
typical of informal speech 
and vocabulary       
appropriate for formal 
speech and writing 

 Choose appropriate 
presentational features to 
organise information and 
aid understanding   
develop points of view 
and 'authorial voice', e.g. 
viewpoints in discursive 
texts 

 Propose changes to 
vocabulary, grammar and 
punctuation to enhance 
effects and clarify    
meaning 

 Create vivid imagery 
through expressive and 
figurative language 
consistent with mood/
atmosphere and develop 
these images throughout 
a narrative 

 Make appropriate use of 
structure in poetry, 
according to chosen form 
e.g. rhythmic or syllable 
patterns taking account of 
different audiences and 
purposes 

 Ensure correct subject/
verb agreement for 
singular/plural, distinguish 
between language of 
speech and writing and 
choose the appropriate 
register 

 Proof-read for spelling 
and punctuation errors 

  

Language 
Competen-
cy: through 
reading, 
talk and 
writing. 
(Links to 
Oracy) 

 Participate in       
discussions about 
books that are read to 
them and those they 
can read for          
themselves, building 
on their own and 
others’ ideas and 
challenging views 
courteously  explain 
and discuss their 
understanding of what 
they have read,  
including through 
formal presentations 
and debates,      
maintaining a focus on 
the topic and using 
notes where necessary 

 Summarise what my 
partner has said 

 Show active listening 
within my responses 

 Develop my vocabulary 
  

 Check that the book 
makes sense to them, 
discussing their   
understanding 

 Participate in        
discussions about books 
that are read to them 
and those they can read 
for themselves, building 
on their own and 
others’ ideas 

 Perform own        
compositions, using 
appropriate intonation, 
volume and movement 
so that meaning is clear 

 Develop use of talking 
roles within discussion 

 Develop use of     
challenge within in 
discussion 

 Participate in discussions 
about books that are 
read to them and those 
they can read for   
themselves, building on 
their own and others’ 
ideas and challenging 
views courteously 

 Perform own          
compositions, using 
appropriate intonation, 
volume and movement 
so that meaning is clear 

 Develop skills within 
talking groups 

 Participate as an active 
listener and learner 

  

 Check that the book 
makes sense to them, 
discussing their      
understanding and 
exploring the meaning of 
words in context 

 Explain and discuss their 
understanding of what 
they have read, including 
through debates,  
maintaining a focus on 
the topic and using notes 
where necessary 

 Develop my physical, 
linguistic and cognitive 
oracy skills 

 Manage interaction by 
following discussion 
guidelines 

 check that the book 
makes sense to them, 
discussing their        
understanding and 
exploring the meaning of 
words in context 

 Explain and discuss their 
understanding of what 
they have read, including 
through formal        
presentations maintaining 
a focus on the topic and 
using notes where  
necessary 

 Provide reasoned    
justifications for their 
views 

 Perform own             
compositions, using 
appropriate intonation 
and volume 

 Begin to develop     
presentational talk 

 Speak audibly and fluently 
when presenting 

 check that the book 
makes sense to them, 
discussing their        
understanding and 
exploring the meaning of 
words in context 

 Participate in discussions 
about books that are read 
to them and those they 
can read for themselves, 
building on their own and 
others’ ideas and    
challenging views    
courteously 

 Perform own             
compositions, using 
appropriate intonation, 
volume and movement so 
that meaning is clear 

 Increase the range of 
vocabulary 

 Be confident within 
presentational talk 

Extended 
Writing 
Outcomes 
  

Treason 

 Diary Entry 

 Setting Description 

 Character Descrip-
tion 

 Narrative 1st 
Person  

Crime and Punishment 

 Non-Chronological 
Report 

 Newspaper Reports 

 Explanation Text 
The Highwayman 

 Narrative 3rd Person 

Shackleton’s Journey 

 Free Verse Poetry – 
Antarctic Descriptive 

 Biography 
Dark Sky Park 

 Ottava Rima Poems 

 Free Verse Poetry 

Ice Trap! 

 Persuasive Writing 

 Narrative Alternate 
Ending 

The Great Snake 

 Traditional Tales 
Narrative (from other 
cultures) 

 Discursive Writing – 
Deforestation 

 Formal Letter 

 Myths and Legends 

Journey to the Sea 

 Newspaper reports 

 Discursive Writing – 
Migrants 

 Persuasive Letter to local 
MP 

Midsummer 

 Poetry Iambic Pentame-
ter (in the context of 
reading Shakespeare) 

 Playscripts 
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English Home Learning at Shoreditch Park Primary School 

School Closure SPPS 

In the event of further school closure due to Covid-19, SPPS will continue to provide an English curriculum which is both 

supportive and targeted for all children. Using Google Classroom, children will have access to daily Reading and English 

lessons, which continue to follow planning for the National Curriculum. 
 

Read write Inc.  

EYFS and KS1 learn to read using the Read Write Inc. programme. In the event of school closures, children must continue 

to read every day. Children will have access to phonetically decodable texts appropriate to their reading ability using 

Oxford Owl. Each week, your child’s RWI teacher will select a book and devise a reading plan for the children to access 

through Google Classroom, which will coincide with a text from Oxford Owl. 

Teachers and support staff will continue to support the lowest attaining 

readers through targeted video calls. Teachers will ensure parents have 

access to picture books and will share recorded stories, so children can have 

story time with a familiar adult from school.  
 

Destination Reader 

Across KS2 reading is taught through the Destination Reader programme. 

This programme will continue with the school able to provide age 

appropriate digitalised whole texts through Oxford Owl. Oxford Owl 

provides a digitalised library to enable teachers to access and select 

appropriate texts. The class teacher will provide the daily segments/

chapters of the text that will be needed for the day’s learning and continue 

to have a skills focus that links to the Destination Reader programme. Targeted questioning will be carefully planned to 

support children’s discussion and thinking. Through the use of the Destination Reader ‘Selfie’ templates children will be 

able to create responses to their lesson and submit digitally, through a Google Document, or uploading a photo of their 

response. Furthermore, comprehension questions and tasks are created once a week for children 

to continue to practice their skills answering questions about also unseen texts. Teachers and 

support staff will continue to support the lowest attaining readers through targeted video calls.  

 
 

English Writing (Power of Reading) 

Across the school at Shoreditch Park, children access their English writing lessons through ‘The 

Power of Reading’ which focusses upon a carefully selected texts across a wide range of different 

genres. We use the modified version of planning to support children’s home learning, while still being able to provide the 

whole text digitally for children to read at home. The adapted planning focusses upon weekly cycles around a segment of 

the whole book, called ‘Take 5’.  

Take 5 has been designed for schools to share with parents and carers as part of home learning to allow children to 

develop their own responses to Power of Reading texts they may have studied or will be studying in school. 

Each week contains five simple activities designed to develop children’s comprehension skills and strategies and develop 

their imagination and creativity for writing, linked to the National Curriculum. 

Children do not have to have a copy of the book at home to do the activities, as extracts are provided, but it might inspire 

parents to want to buy the book, however we will always provide the digital version of the text. 
 

The five key areas covered in the activities are: 

Explore it: Reading of text and/or illustrations and questions to develop children's awareness of language and vocabulary, 

including how this can be used for effect. 

Illustrate it: Drawing tasks to develop children's visualisation skills - a key aspect of comprehension. 

Talk about it: Questions or talking points to support children's understanding of key parts of the text, encouraging them to 

refer back to the text to support their ideas. 


